The Engaging and Empowering Youth (E2Y) Project: The Youth Community Asset Mapping Project

Community Asset Mapping

The purposes of this paper are 1) to introduce a youth community asset mapping project that employs multiple tools and methods, including digital medial technology, canvassing, interview, and public presentation; 2) to discuss its significance as an educational tool for helping youth develop a positive perception of their own communities and social skills, learn to work with community partners, and foster self-esteem and self-confidence; and 3) to consider implications to the field of social studies and civic education.

The idea of community asset mapping is rooted in the asset-based community development model (ABCD) described by Kretzmann and McKnight (1993). As a means for achieving sustainable development, this model focuses on uncovering and utilizing the resources and assets of communities, creating positive and meaningful changes from within. Kretzmann and McKnight classified assets into three levels: individuals (e.g. artists, writers, carpenters), citizen’s associations (e.g. book clubs, gardening clubs, PTA), and local institutions (e.g. museums, libraries, schools).  

Community asset mapping has been suggested by many researchers as a specific strategy for visualizing local assets and sharing that information with the public, especially in the fields of public health and social work. For example, Crane and Skinner (2003) found community asset mapping useful for identifying resources available for youth with disabilities during transition processes, as well as discovering ways to enhance school and after-school options available to youth. Connor (2001) also used community asset mapping to identify resources available for children’s health and welfare, while Nagle (2003) used it to highlight the need for programs for school-age children and to assess existing program resources available in the community, and Aronson, Wallis, O’Camp, and Schafer (2007) used it to explore the usability of community-based public health programs. Community asset mapping was `also used by Community Solutions (2007) to identify health and human services available in the community. These research projects reported that community asset mapping enhanced the partnership between the organizations, the availability of resource information, the quality of the public services, and people’s civic engagement. 

Munoz (2003) suggested the potential of community asset mapping as a pedagogical tool in social studies for helping students improve decision-making skills, by trying out different, more creative techniques for collecting information. He said that students would then be encouraged to think about critical issues such as why a given neighborhood does not have a certain resource, while others do, in relating to the historical, cultural, and political aspects of the community. However, Munoz’s research was not based on an empirical study and to date insufficient academic effort has been made in this area. 

I see community asset mapping having the potential to bridge the gap between community and classroom that helps students actively engage in producing community-based knowledge via experiential/reflective learning experiences.  The youth community asset mapping project in this study was conducted as a kind of youth participatory action research (YPAR), and its implications for civic and social studies education are discussed below. The main research question is, “In what ways, if any, does this mapping project help youth develop a positive perception of their own community and themselves?” 
The Context of the Research

The case of this research is the Youth Community Asset Mapping Project, one of the subprojects within Youth Community Informatics (YCI) of the Graduate School of Library Information Science at the University of Illinois at Urbana-Champaign. YCI, funded by the Institute for Museum and Library Services (IMLS), has conducted many community outreach programs to engage the youth from underserved communities in discussing the needs and important issues of their communities with the use of digital media technology. In YCI, the participant youth have been involved in diverse forms of media production such as documentary film-making, radio pieces/podcasts, community mapping, and local cultural document archiving  (Vincler, 2008; Ritzo, Nam, & Bruce, 2009; Lin, 2009).  
The initiation of the Youth Community Asset Mapping Project in Champaign grew out of the specific social context of Champaign. Champaign, located about 135 miles south of Chicago, shares the campus of the University of Illinois at Urbana-Champaign with its twin city, Urbana. Though surrounded by farm communities, Champaign hosts a large technology and software industry focused predominantly on research and development of new technologies, backed by the University of Illinois. As of the 2000 census
, the average racial makeup of Champaign-Urbana was about 70% white, 15% African-American, 10% Asian, 4% Latino, and 0.2 % Native American. Most of the African-American population is concentrated north of University Avenue, which is the imaginary northern boundary of the campus, separating the town from the gown.  

Katherine Jones, the director of the Champaign-Urbana Area Project (CUAP), having worked closely with African American youth and families for more than twenty years in Champaign and also one of the community partners of the Youth Community Asset Mapping Project, said that African-American youth from lower income families do not dare to cross certain geographic boundaries. YCI formed a collaboration with CUAP and Illinois Public Media to encourage African American youth to cross this imaginary border, investigate assets available for youth, and share that information with other people in their community. Another title of this youth mapping project, “Engaging and Empowering Youth (E2Y),” came out of this idea. This project was offered as a summer job for the youth, and the Lumpkin Foundation provided a $10,000 grant to help train and pay the E2Y youth. 
As a practitioner-researcher in the E2Y project (The Youth Community Asset Mapping Project), I took note of its potential to inspire school teachers, researchers, scholars, and other social studies-related audiences to pay more attention to educational activities in the community setting. In the next section, I discuss the academic tradition in which this research can be situated and then introduce how the youth conducted this mapping project, what tools and methods were used to collect and share information with the public, and what the participant youth learned from this mapping project. Finally, I discuss its implications for civic and social studies education. 
Related Literature

I would like to situate this research at the intersection of three areas:  community asset mapping, as discussed above, community based participatory research (youth participatory research)
, and the use of the digital media technology in research. 

Community Based Participatory Research – Youth Participatory Research 

This E2Y project is based on the idea of community inquiry (Bruce, 2008), which is the overarching theoretical framework of YCI.  Bruce defines community inquiry as an inquiry conducted of, for, and by communities as living social organisms: community emphasizes support for collaborative activity and for creating meaningful knowledge connected to people’s values, history, and lived experiences. Inquiry, grounded in Dewey’s idea of inquiry  (Dewey, 1938), points to support for open-ended, democratic, and participatory engagement. Community inquiry is considered to be a learning process that brings theory and action together in an experimental and critical manner, both at the individual and collective level. 


I would like to link the idea of community inquiry to the tradition of community based participatory research (CBPR). CBPR is an umbrella term for a variety of approaches to research, such as collaborative inquiry, participatory action research (PAR), feminist participatory research, and action research (Minkler, 2004). Despite some differences, these approaches may share three elements for the purpose of seeking collective empowerment and deepening social knowledge among the participants:  research, education, and action (Hall, 1992). The roots of CPBR can be traced back to the 1940s, when Lewin suggested action research to bridge the gap between theory and practice. During the 1970s, CBPR was heavily influenced by Paulo Freire (1970), who advocated an active role by the marginalized population in creating transformative knowledge to challenge social injustice (Hall, 1992; Wallerstein & Duran, 2003). Hall (1992) said that participatory research “joins people together for radical social change; enables oppressed groups to acquire leverage for action; presents people as researchers in pursuit of answers to questions of daily struggle and survival; breaks down the distinction between the researchers and the researched …and returns to the people the legitimacy of the knowledge they are capable of producing” (p. 17).  This liberating aspect of participatory research has been relevant over the decades to studies about women, gender, race, ethnicity, and other topics related to social marginalization. 

Along the same lines, recent years have witnessed a growing body of literature about participatory action research conducted by minority young people in urban areas. For a long time, research about urban youth of color has focused on problems, preventions, and pathology, consequently portraying them in a negative light that has pervaded society (Ginwright & Cammarota, 2002). However, it has been repeatedly reported that participatory action research provides opportunities for those young people to learn about structural issues surrounding them, such as school reform, youth health promotion, juvenile justice, and racism from a different perspective and think about possible solutions to those issues, thereby helping them become active agents of social change 


(Caitlin Cahill, 2007; Caitin Cahill, Rios-Moores, & Threatts, 2008; Cammarota & Fine, 2008; Morrell, 2008; Nygreen, Kwon, & Sanchez, 2006; Romero, et al., 2008; M. Torre & Fine, 2006; M. E. Torre & Fine, 2008; Tuck, et al., 2008) ADDIN EN.CITE .   

This research field is referred to by several names such, as youth(-led) participatory research, youth-led research, youth participatory evaluation, or youth participatory action research (YPAR). In spite of slight differences, each of these forms of research is rooted in the idea of community based participatory research (CBPR). In Tuck, Allen, et al (2008), a group of youth of color examined the overuse and abuse of the General Education Development (GED) credential as a disguise for the expulsion of unwanted students in New York City high schools. These youth researchers reported increased self-efficacy and self-determination as a result of conducting collaborative research in all its stages: research design, data collection, data analysis, and discussion of the results. In Cahill, Rios-Moore, and Threatts (2008), young female researchers from diverse ethnic and racial backgrounds investigated two topics: the stereotypes of young women of color as a “burden to society” or “teen moms,” and the “geography of inequality” on the east side of New York City.  As a result, the female youth researchers saw their world with different eyes, as they understood the ways in which stereotypes of risk pathologize and target them, and justify their exclusion from the community in which they grew up, in the name of “civilizing” the neighborhood (Lipman, 2003).  In Torre and Fine  (2008), both youth of color from urban schools and white youth from suburban schools were invited to conduct a multi-site PAR project to investigate issues of inequity in schools desegregated by race, ethnicity, and class in New York City.  It was reported that while performing this research, the youth of color were able to convert their individual experiences of pain and oppression into structural analyses and demands for justice, while white youth questioned their privilege and experienced the power of collaborative creativity and action. 
 Youth health promotion is another main topic in youth participatory research. In Delgado and Zhou (2008), young people created health guidebooks for to promote good health and evaluated their own work at the end of the project, afterwards reporting an increased awareness of the interrelationship between individuals and community, and a better sense of community.  In Suleiman, Soleimanpou and London (2006), the participant youth selected health topics for their youth-led research projects about youth health-related decision making, including depression, suicide, condom accessibility and the like. They collected data on their respective topics, analyzed the data, developed recommendations based upon their findings, create a final report, and presented their findings to key stakeholders—the School Based Health Center staff, school staff, community health providers, and community members. Through their involvement in this community research project, the youth were able to develop knowledge of health issues, research skills, leadership, and the capacity to engage in decision-making; they were transformed from service recipients to agents of social change. 

Youth participatory research is sometimes conducted in collaboration with schools. In Strobel, Osberg and McLaughlin (2006), an after school program called YELL (Youth Engaged in Leadership and Learning) trained African American, Asian American, and Mexican American young people from low-income families to use social science research techniques, so that they could research school safety and the media’s negative portrayal of youth from a particularly stigmatized community, and create recommendations. The result showed that the participant youth were able to revise their images of themselves as “at-risk” youth and take on new identities as valuable civic actors. Particularly, because this program was located in a school, young people could keep a close connection with the school, cultivating a positive self-image, academic progress, and social development. Importantly, Romero, Cammarota, et al (2008) showed how a regular high school social science class successfully conducted YPAR. In that class, the Latina/o high school students tried to develop a curriculum that was culturally, socially, and historically relevant to the concepts of race and racism. In conducting research for developing the curriculum, students had the opportunity to engage in a critical analysis of the social justice issues that impacted their lives and the lives of other youth and Latina/os in their community. 

 The Role of Digital Media Technology 

It is hard to separate the use of digital media technology from youth participatory research, given how deeply embedded digital media technology already is in the ways young people create and share knowledge. Digital technology is a part of how people live in the world, how they engage with others, and how they articulate and make sense of experiences (Bruce & Bishop, 2008). Flicker, et al. (2008) saw most youth media production as e-PAR (electronic participatory action research). Youth media production is typically defined as media conceived, developed, and produced by young people. Included are ’zines and comics, web-based experiments, videos, silk-screened T-shirts and green cards, digital studies and beats, spoken word poetry performances, and other forms of expression for youth to express their thoughts and feelings (Chavez & Soep, 2005). Film-making or radio production is the most widely used among these various forms of media. Particularly, Goodman (2003) argues that youth media production could be a useful way for urban low-income communities to practice “critical literacy”; that is, the youth can use electronic as well as print technologies to document and publicly voice their ideas, while revealing how the mainstream media convey a manipulated message of youth of color. Their media product displays different perspectives and interpretations that are not present in the mainstream media, constituting the counternarrative to the negative portrayals of people or color in urban communities (Duncan-Andrade, 2006).  A number of studies have shown that through media production activities, the youth come to a critical understanding of social issues; improve their problem-solving skills and technology use; and gain self-confidence, social responsibility, and increased social skills by partnering with adults as well as other young colleagues 


(Bruce & Lin, 2009; Chavez & Soep, 2005; Duncan-Andrade, 2006; Hamilton & Flanagan, 2007; Ndlovu, 2008; Walter, 2008) ADDIN EN.CITE . This aspect makes media production a more popular and powerful tool for activism and civic engagement among minority youth in urban areas. 

Youth media production, which Flicker et al. (2008) referred to as e-PAR, has many things in common with participatory research, from choosing a topic and investigating issues in a certain way to creating a final product. What is important is the focus on addressing the critical community issues, sharing information with the public, and educating people, not the technologies per se.  
Discussion 


Most of the literature above reported that youth participatory action research (YPAR) provided the participant youth with an opportunity to develop research skills and critical awareness and foster self-efficacy and self-confidence. The youth also said they were able to make a connection between their own personal struggles and their educational research experiences through participating in community research.  The locales cover a range of places, including an afterschool program, community organizations, and even a regular high school class. Diverse forms of final product were created from these research projects, including a typical research paper, a curriculum, a health guidebook, and an evaluation, oftentimes making use of various forms of media, such as video production, podcasting, radio production, and web-resources with the use of digital medial technology.  


I see the E2Y mapping project as a kind of youth participatory action research project. It highlighted youth involvement in researching community assets and creating a map to be shared with others. This mapping project, at the same time, aimed specifically to make a difference, even on a small scale, by constructing a positive perception of an African American community. Alos, engaging plural methods and tools in this E2Y mapping project (from digital media technology to public presentations) to gather proper information may distinguish this mapping project from traditional print-based mapping, as well as supplying youth with a broader learning experience. I decided to look into the experiences, challenges, and lessons the youth had obtained from this project, in an effort to answer the main research question: “In what ways, if any, does this mapping project help youth develop a positive perception of their own community and themselves?” 
Method and Data Collection and Analysis 

This study was intended to be a case study (Stake, 1995). I became involved in this project through YCI as a graduate assistant, having closely worked with youth in canvassing and interviews, creating a Google map, and doing public presentations. This mapping project was conducted from January 2009 through February 2010. During that time, as a practitioner and researcher, I collected most of the data via informal conversations and observations of youth and the community partners in various settings, including lab sessions and before/after youth interviews with community agencies. I conducted two interviews with youth (October 2009 and January 2010) and one with the adult community partners (December 2009). The interview questions concerned the participants’ backgrounds and personal involvement in the mapping project, reflections on the product of the project (such as the Google map, data directory entries, interview video clips, etc.), challenges, and rewards. I wrote short reflection journal entries about youth participation after the lab sessions and youth interviews, and these were also included as data resources. Artifacts including the Google map, data directory entries, and interview videos constituted another important body of data. 

As time went by, consistent themes emerged from the notes, informal conversations and formal interviews, such as different interests and learning capacities among the youth, difficulties editing the Google map, passion for interviews, positive perception of the community, self-confidence, collaborative learning, difficulties following schedules, and so on. Based on these themes, I structured the initial draft. After the project was completed, I had a chance to discuss the main issues of this research with a community partner and a principal investigator of YCI, who also participated in the research project, getting their feedback about the youth learning experiences. I did member checking with the three participant girls to verify whether this manuscript accurately represented their thoughts.
Youth Activities in Mapping

This mapping project was based on the inquiry cycle of ask, investigate, create, reflect, and discuss (Bruce & Bishop, 2002; Bruce, 2008; Ritzo, Nam, & Bruce, 2009), although these five steps were not undertaken in a linear fashion.  

Participant youth


Most of the participant youth were recruited through the Empowering Black Youth Network in the Champaign-Urbana Area. Five youth completed this project over the course of almost a year, in 2009.  All five, three girls and two boys, attended high schools in Champaign. The girls were two sisters and their long-time best friend, and they had previously participated in another YCI project to create a short radio piece about poverty. The two boys were new to the YCI. 

Ask   
In February of 2009 our project aimed to produce a multimedia map of local assets for youth began by asking, “What resources are available to youth in our community?” and “How can we share this information with other youth?” YCI has often used Google Maps in small workshops and projects as a tool for visualizing and sharing information with the public.  Acknowledging its advantages, the E2Y project also decided to adopt Google Maps for the same purpose. 
Investigate 
 
Before identifying local assets, the youth were trained in the knowledge and skills needed for fieldwork every other Saturday from March to June 2009: conducting interviews, using a video recorder and tripod, and creating their own Google map. University partners prepared guidelines to help the youth collect information in the field to be used for generating data directory entries. The guidelines consisted of several sections about interview questions, an organizational profile, the data collection process, and the like.

Canvassing. During summer vacation, the youth and adult partners did door-to-door canvassing together, passing out about a thousand flyers Monday through Thursday afternoons from mid-July through early August around the four chosen neighborhoods. Before canvassing, the youth practiced a script for introducing themselves and the E2Y project, as well as being respectful to people. The flyer included information about who we were, why we were doing this project, and how to contact us. Walking around the neighborhoods for two hours in the hot summer weather was not easy. Most youth said that the canvassing was the most difficult part of this project because of the weather. However, interestingly enough, the youth acknowledged that the canvassing was a worthwhile experience because they could have the chance not only to learn more about the streets and neighborhoods in the community but also to talk directly talk to the community people about their project. The youth indeed encountered friends, cousins, and neighbors during the canvassing. The three girls, Claire, Rachel, and Christine, said that they were excited when their classmates brought the flyers to school and talked about their project and also when those classmates said that they had seen Rachel and Christine in a local newspaper article about the E2Yproject.  

  One community partner (whose contact information was on the flyer) got several calls from people in the canvassed neighborhoods providing information about community agencies/programs for teens, as well as encouragement for this project. Although our canvassing method may not have been extremely effective, it provided a chance for the youth to advertise their project in person to their neighborhoods and also to physically get to know their neighborhoods.

Interviews. Based on the canvassing results, beginning at the end of August 2009, each of the youth conducted interviews one afternoon per week.  Before the actual interviews, the youth practiced mock interviews several times with the adult partners, so they would feel more comfortable with the actual interviews. I occasionally escorted the youth to the interviews with community agencies, allowing me to see how they conducted their interviews: the youth asked questions, wrote down answers, and set up the camera to take a short video of the last part of their interviews, as they had practiced in the mock interviews. The youth later told me that they were initially a bit nervous, but as time went by they became more relaxed and enjoyed the interviews. For example, in her final interview, Christine revealed her mastery of the interview process: she made eye contact when asking questions, had memorized all the interview questions, and was able to create her own questions on the spot to extract more information from the interviewee.  

The youth participants listed the interviews as the most exciting part of this project and they said they learned a lot about their community and community programs from their interviews. The youth interviewed people from many community organizations in the Champaign area, including the Champaign/Urbana Park District, Parkland Community College, Girl Scouts, Housing Authority of Champaign County, National Council of African American Men, Urbana Neighborhood Connection Center, Freedom School, Douglass Library, Operation Hope, Mo Bounce Basketball Midterm, Boys and Girls’ club, and the Champaign-Urbana Area Project. 
Create

As initially planned, we created the E2Y Google map. I held lab sessions on Saturdays from August through mid-November of 2009 during which the youth edited their interview videos, uploaded them to YouTube, and typed up their interview answers and organizational profiles in Google documents. All of this information was posted to the Google map. When someone clicks on any of markers of the E2Y Google Map, several kinds of information pop upon in a balloon: interview videos, links to data directory entries (organizational profiles and interview answers), and short descriptions of the agencies or locations.

Most of the youth participants said that editing the Google map was hard because it involved several processes, including making hyperlinks to Google documents, embedding video files, and editing html code. The E2Y Google map is currently accessible through the Youth Community Informatics webpage (http://yci.illinois.edu) and the webpage of Illinois Youth Media, another partner organization of this project (http://illinoisyouthmedia.org/e2y).

Discuss and Reflect: Informal Conversations and Public Presentation

 I had two formal group interviews with the five youth participants, but the many informal conversations during the lab, taking them home, meeting places, observing their interviews, or while walking together for their interviews gave me more information to better understand them. We discussed, for example, who they had interviewed that week, what the interviewee was like, how the interview went, what they liked or did not like from the interview, why they forgot to bring a camera or a tripod, how confused they were with editing the Google Map, or the fact that I need to be a stricter instructor in the lab sessions. Because I worked closely with the youth throughout the project, I was able to build a strong personal relationship with them and they shared their honest feelings, thoughts, and sometimes complaints with me.  

 
In mid-October, the community adult partners held a group reflection session with the youth and some of the other adult partners, reflecting on where we were, what the youth had learned so far, and what needed to be improved, which helped us better understand the youth for the remainder of the project. The three girls made especially good suggestions for improving this type of project for other youth, including having a concrete contract with them for the participation, recruiting more adult staff, figuring out a more effective canvassing method, improving the scheduling, shortening the training time, and implementing youth-initiated fundraising.

The public presentations were the most important opportunity for youth to reflect on their experiences and the final product, including interview videos and the E2Y Google Map, from a different stance and with more pride. Prior to that, the youth and I sometimes rushed to get things done in the lab sessions on time, which to a certain extent prevented us from seeing this project as a whole. The first public presentation was made at the closing ceremony. Before a group of people including the youth’s parents and the university-community partners, the youth participants introduced their favorite “balloons” on the E2Y Google map, saying why he or she liked it, what the organization was about, and what they had learned from this project.

 
Based on this experience, on February 3, 2010, the youth attended an all day workshop at the fifth annual iSchools conference,
 where they participated as main presenters to share their experiences and knowledge obtained from the mapping with other conference participants. When introducing their Google map, some of the youth looked a bit nervous, unlike during their prior presentation at the closing ceremony. But they soon helped each other with their presentations rather than asking me for help, giving each other reminders such as “Hey, you didn’t tell me the name of the organization!” or “Click the screen twice, it opens up the bigger window.” During the panel discussion session, the youth confidently answered questions about how they had gotten involved in the project, what they had learned, and how this project had positively influenced their lives. During the break, the youth were still busy answering questions about E2Y from the workshop participants gathered around them. Later, the youth said the public presentation made them proud of their products and gave them the feeling they had done “something important.”

Almost eight months later, the girls and I discussed my presentation about the E2Y project at CUFA. They were disappointed that they would not be able to present in Denver, but they helped me make sure what I needed to say on their behalf. 
Discussion

 What the Youth Got Out of E2Y

Throughout the project, the youth said they came to better know their community not only geographically but also conceptually. Although the participant youth said the canvassing was the most difficult part of this mapping project, they saw it as worthwhile in helping them learn about the different areas in the neighborhoods such as street names, signs, and the locations of community organizations. It was also through canvassing that they first gained attention from classmates in school that led them to feel excited and proud. Some of the three girls’ classmates recognized them on the E2Y flyer and brought it to school to ask about the project. They also saw these youth mappers in the local newspaper. As the girls said later, it made them feel they were doing “something important.”

Most of the youth listed the interviews as the most enjoyable part of the project. They said that through interviews with community organizations for teens, they were surprised to find their community had such resources for youth; before the project they had assumed their community did not have any youth resources. For example, Christine, who was most actively involved in the project, repeatedly stated how much she enjoyed the two and half hour long interviews with Mr. Cordell of National Council of African American Men. The actual interview was done within a half hour, but Mr. Cordell talked about his personal history and the history of African Americans in Champaign for the rest of the time. She said it was not boring at all, and she had really learned a lot about the community. The interview with a community organization handling kids with down syndrome was another favorite of hers; she said it had made her more aware of down syndrome and the social prejudices surrounding it. Claire learned exactly what services CUAP provided to youth and families in their community from the interview with the director of CUAP. She said she had been familiar with its name, apparently because CUAP was one of the community partners of the E2Y project, but had not known much about it. Claire liked the interview with the City of Champaign, too, because she learned that a lot of the youth programs in Champaign were funded by this agency.  Rachel liked the interview with the staff member of a local community college about recruiting new students and advertising programs. During that interview, she herself had been interested in applying for one of the programs. Ian liked the interview with Operation Hope, which helps local youth after school, and Dave liked the interview with Boys’ and Girls’ Club.
In addition to these newly gained positive perceptions of their communities, the youth reported various kinds of new learning experiences. They learned how to interview people, how to avoid being shy, and how to be polite to people even when confronted with rudeness during the canvassing and interviews. Christine became an experienced interviewer, making an eye contact and sometimes creating her own questions to probe into the issues. After the interview, she said on our way to her house, “I just wanted to know more about the program and its services. That was really important to other youth.”  Rachel talked about learning social skills: “I learned how to interview people, how to talk to people, how not to be scared when I hand out flyers--because I was scared, because I thought that people think that I am weird.” She added, “I learned how to be more respectful to people and even if they be rude to you, but just be respectful and say, ‘Thanks.’”  Ian, a very quiet and shy boy, also said that he had learned some social skills for interacting with others and improved his ability to explain a project to adults through this mapping project. The three girls said that the interview experiences would help with job interviews in the future, because they had been in the interviewer’s shoes, which gave them a sense of how to be a good interviewee. 
New technological skills were a big chunk of what the youth learned from this project. The five youth all said that they had obtained new media technology skills: learning how to edit and upload videos to YouTube and Flickr, editing Google maps, setting up tripods for good camera angles or to avoid backlight. They achieved different levels of mastery and interest in these technological skills. Some had more talent and passion than others for technology. But I would like to argue that what matters is that they all made a meaningful improvement. At the iSchools Conference, Ian said about himself, “I was too far away from the computer at first…but we actually posted something on the web. I learned to type better now and find stuff on Google. At first, it was very hard.” Toward the end of the project, as the youth were getting used to editing the Google map, Christine or Claire, both of whom had been relatively quick to grasp the technological skills and actually took leaders’ roles among the team, often helped Ian and other youth learn such skills and get their parts done. Although their stipends were awarded according to their level of participation in the interviews, lab sessions, or other related activities, the youth were not competitive. Who did the best job or who was better at a specific skill was not a critical issue in this group: the youth recognized themselves as a team, working and collaborating with one another. Certainly, like other normal boys and girls, they teased one another and argued over things that happened at school. Yet, basically they did care about and encourage one another during the lab sessions, canvassing, group discussion sessions, and public presentations. At the iSchools conference, when Rachel was nervous and forgot to say the name of her organization, the rest of youth gently prompted her, “Hey, you’ve got to tell the name of it,” or helped her adjust the Google map slide, rather than asking me for help. During the lab sessions, Christine and Claire taught other youth how to embed Youtube videos and edit the Google map while I was working on other tasks. 
The youth expressed conflicting feelings about Google Maps, which was the culmination of this project. The youth found it difficult to edit the Google map, because it involved the somewhat complicated processes of uploading several kinds of information, including text, photos, and video files, and editing html code, although at a basic level. At the iSchools conference workshop, when the youth were asked about the Google map, Christine answered emphatically, “The Google map? That took a loooooong time! I am still learning how to do that. That’s hard.” The people in the conference room burst out laughing at her dramatic answer. Soon after, the youth said the Google map was “a hard but worthwhile attempt.” 
It was obvious that the attention from friends, school teachers and from public presentations led the youth to feel more proud of their achievement and themselves. The three girls said they felt proud when their friends saw their interview videos and wanted to join this mapping project or their math teacher showed a keen interest in the project. The youth were also treated as important contributors by other workshop participants at the iSchools conference.  In the discussion session, the youth did not hesitate to share their thoughts, and they actively engaged in the team activities of making multi-media products, leading other adult participants and successfully finishing the final presentation, even entertaining the audience. The workshop participants enjoyed the youth working together, as evidenced by their compliments and encouragement. 
All in all, I would argue that this mapping project, not explicitly designed as youth participator action research (YPAR), observed the tenets of YPAR--youth participation, research, and action. It involved activities including canvassing, creating map, actual interviews, learning the digital media technology, and public presentations. It is important to note that this project was not just about mapping per se but about learning to better communicate with the people of the community, collaborate with other adult and youth partners, create and share new information, and reflect on its implications for themselves and others. By so doing, I believe these youth could construct more positive views of their community, resisting prejudices and negative views of African American communities. The youth also said that this project helped increase their confidence, social skills, and positive self-images. 

Overcoming Challenges Behind the Scenes and Moving Forward 
 
Behind the scenes were many challenges that we had to overcome, including a lack of time and staff, gray areas in the new university-community partnership, and a delayed schedule. After the end of this project, Rachel told me honestly that at a certain point, she had considered quitting because of the delayed schedule and difficulties in mapping. But she decided to continue, mostly because the other girls liked this project and wanted to complete it. The girls said to me later, “We already went too far with Chaebong to quit, ha ha.”  They encouraged each other to stay and later came to be proud of completing the difficult processes and learning about the community and the new technologies.    
This E2Y project strongly encouraged youth active participation but was guided by adult university-community partners. There was not much room for the youth to participate in making decisions in this project. Yet, as London (2007) noted, the power relationship between youth and adults is not always static, but can change over the course of time; as time went by, the youth came to see the big picture of this project and provided good suggestions for improvement, such as creating a signed contract between participants, streamlining the data entry process, keeping better track of cameras used in interviews, figuring out ways to get more youth to stay in the project, and requesting more staff. These suggestions helped the adult university-community partners to reflect on this project from the youth perspective.  I hope future efforts will take the issue of youth ownership into more consideration and obtain more genuine youth perspectives on community issues. 


Incentive and individual differences among the youth was another important issue. Because this project was originally designed as a summer job, small stipend was paid to each participant; some of the youth were more actively engaged in this project than others, and not necessarily only because of money. Toward the end of the project, I came up with questions like  “How can we better motivate the youth to engaged in this type of a community research project out of a sense of volunteerism--not necessarily of money?”, “To what extent could educators appeal to the youth’s sense of volunteerism?” and “What kind of incentive would be more educational?” These are issues that teachers should consider when they conduct this type of project in their classes. 

We wanted the youth to develop both good technological skills and a better understanding about their community issues through these lab sessions. The individual differences among the youth made it difficult to keep track of their jobs at different stages and encourage them reflect on what they had recently learned, what was most interesting, and why. Future projects should consider how to better help the youth reflect on the meaning and value of their activities in an in-depth way, while respecting their individual differences and allowing them to support each other. 
Conclusion

Notwithstanding the difficulties and issues above, this youth participatory mapping project (or, youth participatory action research project) overall helped the youth become more engaged and empowered in the community, see their community from a different perspective, and nurture self-confidence, practice research skills, and develop a positive image of themselves. 

I believe this outcome is pertinent to the field of social studies and civic education. As Saltmarsh (2005) argues, civic learning is rooted in respect for community-based knowledge, grounded in experiential and reflective modes of teaching and learning, aimed at active participation in American democracy, and aligned with institutional change efforts (p. 53); however, current civic education is largely disconnected from the community (Knight Abowitz & Harnish, 2006). Hopefully, the outcome of this research project will inspire social studies educators and researchers to pay more attention to bridging that gap between the community and the classroom (Longo, 2008). I would also like to highlight the educational significance of youth participatory action research (YPAR) in social studies education. Although still in its infancy and not without criticism, YPAR has the potential to equip students with active involvement in community issues and critical thinking; social studies researchers and educators need to give more thought to ways in which they can adapt YPAR in their classrooms.  


It is understandable that realistic barriers such as tight curricula, time constraints, and standardized testing may hamper teachers in such efforts to conduct YPAR in connection with the community.  Nevertheless, Romero, Cammarota, et al (2008) showed that it was possible through community based participatory research successfully conducted by high school students, who developed a curriculum culturally relevant to themselves in a regular social science class. 
To achieve this purpose, I suggest that more interdisciplinary research be conducted in the field of social studies and more exemplary cases be provided to researchers and educators. This research is one of the example, coming out of the emerging field of community informatics (CI), which pursues a new form of community development by, of, and with the community using information and communication technology (ICT) to create, share, and legitimize indigenous knowledge. Straddling the fields of education and CI, I was able to implement an interdisciplinary approach valuable to social studies education. I hope that further efforts are made between social studies education and other disciplines to inspire new imaginaries in civic education. 
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�  � HYPERLINK "http://quickfacts.census.gov/qfd/states/17/1712385.html" ��http://quickfacts.census.gov/qfd/states/17/1712385.html�


� The iSchools conference is a nation-wide conference that brings together scholars, professionals and students who come from diverse backgrounds and share interests in connecting with people, information and technology. In 2009, it was held at the University of Illinois at Urbana-Champaign.
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