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Chapter I

- INTRODUCTION R .

“Intégration is one of the'biggeét préblems'in.the»
ﬁniﬁe& Sta#es today, esﬁecialiy.in-the'realﬁ of black edu-
catioﬁ.‘ Befqre 1954 the Negro was deprivéd of his full
rights as a United States citizen. Because of the United
States Suprémé Court's decision:iﬁ:ﬁSegfegation‘ééses,” the
58-yéar~old Plessy vs.uFergﬁson doctrine of "éepaiate but
egual' gave conétitﬁtional sahctidn to the practice of public
school segrggéfionf Then, on May 17, 1954 . the Supreme
Courtvruled that in the fieid of publié-education_the doctrine
of ”seﬁarate but equal" has ho.legality.b Seﬁarate educational
facilities are inhereutlﬁ'unéqualp The case of Brown vs. |
Board of Eéucation of Topeka, Kansas, 98L.Ed.823, overtufned.
the Plessy ﬁs. Fergusén ruling.  Chief Justice Warren commented
that segregation deprived "equal protection" of the laws
guaranteed by the Fourteenth Amendment. He aléo commented
that sepafaﬁe facilities had detfimental psychological-
effects‘upgn colored children.l Thus, since 1954, the racial
segregation of public‘school pupils has been outlawed.

¥Whether or noi the "equal protection™ clause also compels

racial integration of pupils is a question which the courts

have not yet answered.
} . B

1”Fublic'80hool Segregation and Integration in the
North." - The Journzl of Intergroup Relations, 1563, pp. 3-5.




cultural traits of another group. It views the strength of

- Many forms of school 1ntegrat10n evolved after the

‘Brown decision of 1954 Some examples of this»are;'_l)

4

free choice of school (ali schools invfhe'eystem are open-
to any'eiigible'pupilsbwithout regafd‘to race or residence),
2) rezening of étfendance areas'fofvallisehools (white and
Negro puplis 11v1ng within a dellneated area are automatlcaliy
asalgned to the bChOOl +hereln) - 3) individual pupil assign-
ment (e ch pupi 1 is judged by established criteria and |
assigned to the school found to be:appropriate),'4) bussing
for integration.? This study will primarily deal with
bussing.and the aftitudes of the bussed Negroes-toward

schoel. | | | |

- The evolution of the concept of "bussing” as a technique

for increasing the probability of equal educational opporiunity
for the black, has two main poinfe: 1) The role of the publiic

schoo* is a dvnamxe force in permlttan the adoption of

o

society as an outgrowth of its ability to absorb divergent,
even ¢ onfllculnf traditions and forge a "mainstreanm” which

can he owned by ai] seg mente- 2) Bussing is an Omp)flful

E"t‘ .

point of interes It is an intervention-which faces up. to.
the evidence about the overwhelming burden which faces the

eighborhcod school in the ghett 13

29Education.”™ 1961 United States Commission on Civii
Rights Report, Washingten, 1961, p. 17.

.3T. W. Mzhan, "Bussing of Students for Equal Cpportunity.”
Journal of Hegro Fducation ZXXVII, Summer, 1269, pp. 291-3C0.
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:Bdssing’é main battle is against>de-facto segregation.
De facto segregation'exists when a school district is divided

into all white schools and all black schools. One finds this

continually happening in our bigger cities. When over-

’ o urbanization forces whites to the suburbs, the minority
classes take over the old inner-city areszs. The separation

of black and white children is in itself an inhibiting
factor.,. In any COmmunity>where one school is black and one

predominantly white, nobody needs to be told which is con-

sidered the good school. The implication, and not infrequently
the assertion,‘that the Negro school is "undesirable” dis~
heartens both pupils and teachers and limits their expectations.

Because it saps the pupil's motivation, his achievement level

drops below his actual capacity and gives ostensible confirma~-

=2,

7
Pasta

on to the fear that he is soméhow deficient. In other words,
‘ ' ; the school which should help him to resolve his self-doubts,

3’ : strengthen his self-respect and encourage his aspirations,

fs
e

actuaily does the reverse.% /The Coleman Report on Eguality

- ’ of Educational Opportunity, points out that the average

i

K , white student’'s achievement seems to be less affected by the

-

strength or weakness of his school, facilities, curriculum,
and teachers, while the achievement of minority pupils
depends more on the scheols they attend. Some inferences

' from the Colieman Report sre: 1) Improving the minorities’

nited States of America v. School Digtrict 1531 of
County, Illinocis, 1889, ». 3. o




J

schools.may increase-achievement; 2) Teacher quality seems
nore 1mportant to anorlty achlevement and 3) If a child

is in an env1ronment of excellence he will excel

i

i

educatorsnsuggesL that bussing could be.the answer in

rectifying de facto'segr&gafion ahd increasing integration.
'Otﬁer educaiors see no worfhwhile place for buésing in

education. Tﬁey see no magic in placing a biack child next

to a white child who suddenly transforms the non-white child

into 2 better student. Rather, the assumptions have to do

with the style of learning, reinforcement, level of expecta-

‘tion and modeling. In brief, the ghe tto cnlld enters school

with a "stvle of learning"” which dces not generally facilitate

school success. Because of the homogeneity of the .ghetto

i

school this style or pattern is reinforced by the general
opulation and eventually the expectation is that this

pattern will persist and dominate. In contrast when the

( .
ghetto child is placed in a suburban school ,his crystallized

becausz of different response sets and different expectations.

The characteristics of the majority of the pupils in a cliass

room are a nowerful determinant of individual pupil behavior
&£ - &

o

@)

and of teacher interaction including teacher expectation.




TechnOIOgiéaily; bussing is.é.successfuljmeans to.
"échieve infegraﬁioh,.but it also'creatés.mahy socia1‘j~-
problems.N‘School systems mustvréfeﬁaluate their:bussing!
programs,ﬁo détermine theftotalueffecfs on the bussed child;
For the bussed child must diféctly face the ﬁressures
created by;ﬁhese programs; |

Statement of the Problem

How do KNegro children view school and school associations
when they are transported from their home communities in order
to achieve racial balance?

Questions to be Answered

Thisfétqdy will aftempt‘to answer the fqllowing gquestions:
1. Are %here‘problems for black studentsAwhich are
createé‘hy ?shcotiommunity resistéhce to forced’integration?
2. Doyscbqois adopt a double staﬁdard in regard to
disciplining ﬁlack students? |
3. Are ihere’differehCes-in'black students' cultural,
environmental and socio-economic bagkgrounds that affect
peer relationships?

- 4. Do experiences in a different school setting resull
in changed goals and aspirations that affect black students’
home 1life? o |

5. J@ black students demonstrate acceptance of the new
échoal by participating,in school activities?

6. Is the curriculum and the ratioc of black teachers

adapted to the needs of the black students?




Significance of the Study

The purpose of this investigation is to determine the

effect of school bussing on the black students attitudes

‘ toward school

There have been manvvstuales dlreeted at teachers
opxnlons and admlnlstrators oplﬁlons in regard to bussing,
Wlthout concern to tne bussed child's opinion. This study
Will‘focus on this dimeﬁsion of fhe problem.

Limitations

1. eThe:sfudy is limited to seventhsand ninth grade
Students at'ThOmas Jefferson Junior High School and tenth
and twelfth graae students at Centennial ngh School. Both
of these schools are 1ocatea in Champalgn 1111n01s, Unit 4
Scheel ﬂlstnlct. ‘ »

2; The.popul ion of this study is limited to- Negro
stndents bussed out o; their nelghborhood school dlstrlcts

3. The study has limitations imposed by the individuzal
principals. The ﬁigh schocl studeﬁts‘could only be contacted

through 2 mailed questionnaire, while the junior high school

-permitted personal centact; during school time, for conmpleting

the questionnaire.

4, The st&dy.is limited to a‘samﬁliﬁg of t#énty«four
seventh graders, twenty-four ninth graders, eleven tenth
graders and eleven twelfth graders.

5. The study is limited to a single response from each

person in the sample.




Defiﬁitiéh of Terms

vThé_folloWiﬁg definitions ma& serve td clarify signifi-
cant terms basic to this”stud?. -

‘1,4‘Attitude = "A mental and neural'sfate of readiness
orgahiZéd through expérience,nexerting a directi?e §fv
dyﬁamib influenée upon the indi?idual’s‘fesponse to‘all
'objécts and situations with which it is related.”-(Seé Chart I).
a 2. Inteération = A means of méving from the imposition
of castevand"class barriers of.many‘kinds.,.fo free associa-
tion on the basis ofvfreedom of choice, gﬁided by purposes
of wbrk'éné play ané byvfhougbtfulrselection rather than
masé'labelling and rejectioﬁs. (Sy Giles) |

3. >Bu£sing‘= An intégrétion techniqué for‘increésing

the probability of equal educational opportonity for the

black. (II W. Mahan)




Chapter II

RELATED RESEARCH L .

Racial 1nfegrat10n 1s a declared pollcy supported by

a11 three branches of the federal government Citizens have

realized that the future of the nation depends upon uﬁity

in its economic, social, political and spiritual life.
Lack of racial h%rmony, wit hbits problems, ‘presents the
‘greatest bhreat o naﬁlonal unlty 1 jToday education is
perhaps the most important function of state and local

government. It is the very foundation of good citizenship.

Today it is the.principal instrument in awakening‘the‘child

to cultural values, in preparing him for later professional

training, and in helping him to adjust normally to his

oo

i . . &y %
env1ronment,2§

‘School Community and Parents Reaction to Bussing

T. W. ﬁahan summarized four previous bussing programs'
in relation to community and paréntal feelings, The four
ﬁrograms Were:i Boéton METCO (1966); Haftford Project Concern
(1866) , Rochester (1965) White Plains {(1964). fThe white

communities' vigorous cobjections were: A) It is the city's

1H. T. Johnson, "Integration: An Assessment." Educational
b2 g 2

Leader, XXVI November, 1968, pp. 147-50.

2K, Penfield, "Northern Urban Community's Attltude Toward
Racial Inbalances in Schools and Classrcoms, School Review,
LXXIV Winter, 1966, pp. 359-60.

(




" problem and,let them solve it':B)'If'"they“ want to'move

out here, let "them" work - thelr Way up as we did; ©) Buss1ng
Wlll dllute the guality of our suburban schools, D) mhe

dlsparlty of exper;ence w111 be psychologlcally traumatic;

E) "Tney” Wlll be happ;er in their . nelvhborhooo school and

F) It would be better to spend the money for improvements

2y

1n'the‘ghetto schools.y'The bl@ck community viewed bussing

in many ways. Many Negro leaders stated a preference for

separatism and local black control of schools.  Yet, despite

this cry; and articles in the news media, the burden of the

- evidence suggestis that most Negro parenis see the white

school as provi iding increased educational opportunity for

'i h24 g

Other black parents feel that bussing has beﬁefits'and

~drawbacks. The "Instructor” (Magaztne) condurted ‘interviews

of black parents whose children were being bussed out of

their schoel districts. Half the mothers interviewed were
against their children continuing in the bussing program.

Their chief cobjections were: gl) The loneliness their child

feels; 2) The isolation from his own group once he returns

to the neighborhocd; 3) ‘The Failure of the total experience

to build his self-image.’ These parents felt that if inte-

gration is to work it must be on a fifty-fifty basis with
the school ideally balanced evenly between two groups, So

that inner-city children have egual opportunities with

s
L)

o

4

T W. Mahan, op.
. 2




structure of the school,é'

interject fearsfthat bussed children would face psychological

10

suburban pupi1s to register their presence in the power

P

‘Bernard Bond (school principal) has shown that children
ihvolved‘in'a voluntary bésSing'program‘in Bedford Stuyesant,

did as well or better than théy were doing in their neighbor-

" hood schools.  Parents were convinced that their children were

gétting‘a more realistic prepération for multifracial'éity 
1ife.>

| School ﬁussing also‘cauSeS‘pérental anxietj._zIn a study
of a»médium sized northern city, L. T. Clark, Professor of

Socioiogylat Pennsylvania State University, found: 1) Parents

of bussed children are more concerned with technical problems

than ''psychological' ones; 2) Host parents were found to

maladjustment; and 3) 84% of host mothers anticipated trouble
from the bussed children. Clark, through further examination,
found host parents were concerned about the standards of

the school being lowered due to the presence of bussed
' Aalak o h .

children., They rationalized by imagining changes that would

come about by bussing. DParents usually felt their children

were tco exceptional to let bussing affect them, but that it
could affect others less exceptional. Aspiring white parents

see bussing as: A) Impairing the interest of their children;

B) Their children being held back in class because

ing the Answer," Instructor, LXXIX, October,

SBern

2

September 2

4 Bond, "Brocklyn's Bus to Equality," Life,
19
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of the advantaged in the ‘same class and C)‘Depriving
their chllaren of the best education in the long run.®

Parker and Kleiner's study of a Philadelphia Negro com-

munity found: Negroes in the higher status positions tend

to have values more similar to those of the white middlév
‘class,_strdnger desires to asSociate with whites, more
Fg - | : ' | ,internalization of negative attitudes toward other Negroes
\x‘ | and relatively weaker ethnic 1dent1f1catlon ‘than 1nd1v1duals
i; T : | _ ~in 1onez status positions. Education is hlchly realted to
WE‘ ‘:U “ B ‘ sccial mob111ty for it is a stepplngctone to non—manual
;f, ;‘, ' o : ‘ } .ocrupatwons and the w1der spbere of mlddle class life, Even‘

i ' : - AR though education may be seen as an avenue of mobility by many

: v Negroces, many of the low status Negroes included in the current
‘Nm ‘ ; : ‘qtuav do not seem to view desegregated education to be worth

- o ; ’ the prlce” of 1pconvan1ence "status rlsk," or whatever.

{ : , -~ This study was concerned with educational aspirations,
expectations, and opinions about education required by the
bussing decision. The following questions were asked of ‘the

Negro parents in the Parker and Kleiner Study:

Aspirations ‘ Acceptors Refusers

1) Does your child need more than a
high school educat*on to make a 44% 51%
decent iiving? ‘ -

2) VWould you like your child to anlsh

more than 2 high school education? - 85% _ 83%
3) Do you expect your child to finish his

high school education? 24% - 43%

6L, T. Clark, "School Bussing and Parental Anxiety:
Concerning Negro Ghetto Children," School and Society, Vol.
97, January, 1968, pp. 5-6. ‘
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It is apparent that refusers and acceptors tend to agree

" that under 1deal condltlons they Would llke the chlld to

sy o

\

|

l have more than a high school education (85% v. 3%). On
\‘ : - . the other hand, there is less agreement among respondents

l . s o that such hlch school educat1en is necessary to earn What
| S they consider a “decent living," even though there is little

?f@ ) ' : o - ‘differenee between'acceptors.and refusers injthis regard
'Eg 1 | (44% v. %)‘f Wnat is- surprlslng,_homever is that the‘

} ‘ acceptors are 1ess likely than the refusers to expect the
11‘1 ‘ 3" ‘bussed child to finish more than a high school education

1 ﬁ | ' | (249 v;343%).7‘ |

Administrators and Teachers Reactions to Bussing.

Opinion Poll -- A heavy 74 per cent of the nation's school

superintendents would not support bussing as a desegregation

measure, and they do not think their communities would either.
Questions. asked were:

-

1) Does your district do any bussing of students?

- Yes 88% ‘ . 'No 12%
2} If yves, is the bussing for desegregation purnose?
Yes 3% No 97%
3) Do you believe that bussing is: ‘ _
47% an educational advantage 35% an unimportant
- 10% an educatiocnal disadvantage factor in educ.
' : ' 8% Other

- 4) Would you as an educator, support bussing for
desegregation purpose?
Yes 26% No 74%

7L, T. Cagle and J. Beker, "Social Characteristics andg
" Educational Aspirations of Northern Lower Class, Predominantly
Kegro Parents Who Accept and Decline School Integration,™
Journal of Negro Education XXXVII Fall, 1968, pp. 406-17.
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5) Do you belleve that your communlty would" support
‘bussing?

Yes 20%: - Mo 80% : S
 6)v Do you belleve the key provision in a bu551ng

program is it should give parents the option of
‘withdrawing?

Yes 24% - No 27% Don’t'Know 49% -
A survey based on a 4% proportional sampling of 16,000

school»adminisirators in Fifty states It‘bfou0ht 459

‘response.  Three out of four adnlnlstrators frowned on -

bu351ng for deqegregatlon 8

Oplnlon Poll -- The Natvonal Educaflon Association conducted

an oplnlon pall on the teachers reaction to bu551ng - The

queatlonsvasked were: 1) Ch;ldren‘§3g31g~§g'exchanged between
central city énd'suburban schools. In favor, 17.4%.

A) ChlldLen from the central 01ty should be transported

to suburban schools only. in favor, 4%. 3) Children from
suburban schools shoulqvgg transporte& to central cit&

schools ohly. In favor, 1.1%. 4) Children should no% ke

bussed between school systems to achieve racial balzance,

In favor, 78%. Opinion of urban, suburban and rural teachers

in different regions and school size held similar opinions.

78% of the teachers did not faver baésing.s -

S"Nearly 3 of 4 frown on bussing for degsegregation:
School Administrators Oplnlon Poll,™ Nations School LXXXI,
M?y 1968, p. 88.

¢ -

Ox

atlnnaL Education Ass001at10n Research DlVlSlon

"Bussing; Teacher Opinion Poll,"” Today's qucatlon LVIIT,
March, 1969, p- 7.
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Students' Attitude Toward School

‘Kardiner and Ovesey propose three domlnant reasons for

the Negro s resistance to educat1on' 1)'A failure to see

relevanbe of educatlon to” vocatlonal opportunltleS' 2)
Necesszty to vork part—ulme' 3) Competlulon of street life.
Part of the Negro's analpathy toward educatlon can also be
attributed:to the impoverishment of his learning experiences
in the pre-school yearé;: The "lower-class" child enters the
school situation SO poorly prepared-to produce what the school
demands that the initial failures are.almost inevitable and
the Sﬂh@ﬂlvEJ erienée becomes'negatiVely'rathér than pbsitively
réinforéed.‘ This presént study‘suggesfs that Southern |
Negro students have pOcrer acadenic mofale in recentl? inte-
grated.gchcels than in segregatéd‘inétitutionsvand,that
Négrces generally have 1essvaffinity for scholastic pursuits
than Caucasians in the-same geogra?hic regions The Negro
students were freqdently identified by Lhelr Cauca51an
teachers as bpeing duil and unable to compete academically
with white Students. -Négro studentg describe humiliating
discrimination in the integratéd environment and considerable
resentment frém-fellow Neﬁroes within their own conmunlty

because their a tt@ndance at an 1niegrated S“hOOl

Attitude Mechanics Planning
toward school of Study and System
Segregated Negroes 44 »Mﬁﬁ 40.123 47 .873
Integrated Negroes 42.167 - 36,167 41.500

Caucasians ‘ 46,516 : 42 .911. 42 .976.
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The nechanlcs of stuay and plannlng and system scales

»ylelded s1gn1flcant dlfferences between the groups, wbereas

<

the attitudes toward school scale d1d not. On the mechanics -
of study dlmen51on the secregated and 1ntegrated Necroes
were statzstlcally equivalent, but the 1ntegrated Negro
studenbs were 51cn1f1cant1y below the Cauca51ans Iﬁ
contrast, on the plannlng‘and.system scale the integrated
Negro and Caucasian students did hot differ, however, both
obtained sighificantly lowervspbres than the segregated
Negroes. 1In addition to these statistically significant
differences, a close examinaﬁibn of the results revealed
other relevant‘trends;.l) The’ihtegfated Negro obtained the
lowest mean séo;e on eaéh of‘the‘three.dimensions;'Z) The
rank ordeﬁ bf the group on the first two scales was Caucasian,
segregated Wogro ahd'inteerated.NegréeS' 3) The means

for the integrated Negroes were con51etent1y one standard
deviation or more'below the corresponding normatlve mean .10

| Weﬁestervstates‘thét for a Negro adolescent to be given
to friendship associations with whites it may be required
thaﬁ he feel himself to be a competent and independent
person. This persqn&i'orientation would seem to be necessary
if a Negro is to accept as a friend a member of the dominant '
social grou@,'which for him and his group is often a source

of hostility and threat. To Negroes, whites represent the

10y, williams, "Scholastic Attitudes of Southern Negro
Students," Journal of Negro Education XXXVIII Winter, 18695,
pp. 74-7. :
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. highestvstatus group in societyvand'as & group are}undoubt—

o edly goverﬁed by a”Somewhat differeht set of attitudinal

S

and aspirational norms. Therefore, when a Negro accepts a

white person as a'friend,fthis‘interaction.has the potential

" of generating within the'Negfb greater feeling of personal

want and‘ofvinfluencing significantly his levels of 

aspirations,ll
Hickerson felt that the majority of Negroes.in our
socliety gré alienated and rejected by'the American school'by

design; The world has long pointed to the United States as

- a classic example of political democracy, but we are also

a prime example of societal hypocrisy. The lofty ideals of

the democratic ethic are simply not evident in practice.

The real value of integrated education is not academic but

sociulogical,f The complaints of youth today are that their

- school experiences are stale and flat. Boredom in school

~drives many youths, Negro and white, to retaliatory and

nonconforming behavior. . Sending minority children to

~outlying areas may result in an experience of humiliation

and failure, while other children continue to succeed, their

- experience might develop a hardenedvaﬁtitude'against other

children. Physical integration, in Northern schools, if
not accompanied by an increase in the quality of schooling

for Negro children, mav.turn out to‘be of little value at

1lg v, Webester, "Comparative Study of Selected Per- ‘
ception and Feeling of Negro Adolescents," Journal of Negro
Education, XXV Winter, 1966, pp. 55-61.
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all. At present Negrdes in physically integrated schools "

‘in the North are denied equal opﬁortunity; they arevdisj

criminated against and they are channeled out of academic

f., courses by counselors who have hbt adequate training in
- aealing’ Wlth minority group chlldren they are evaluated

“as slow learners and herded into slow 1earner groups as

early as the flrst grade, on.the basis of observations by

‘teachers who themselves may be filled with prejudice or

sympathy for the 'poor little things.' They are saddled

with teachers and counselors who haven t the foggiest notlon
of the he@ro culture or: condltlonlng, they are 1solated from

the-soc1a1 activities of the school; theyvare defected SO
10ng,f$o-oftea and so continuouély by thg-integrated American

pubiié schdol! that for the most part they reject education

as a waste of time and effort.l2

Black students speak -- In a structural interview.
directed by a Negro not a55001ated with the project (Haruford
Project), a random sample of flfty youths bussed from

Hartfo rd expressed very. directly .their de81re‘to continue

to attend suburban schools. They expressed themselves in

a manner which the interviewer saw as indicative of much
greater self-esteem and self-confidence than was true. of
the inner-city control child, were able to be more specific,

felt strongly that'they were receiving a better education

" 12g. J. Rous seve, "Social Hypocrisy and the Promises
of Integrated Educatjon " Integrated Loucatlon V;I
18692, pp. 42-30. .

k2

November,
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(frequently referrlng to s1b11ncs or frledds in the 1nner,‘
g Cluy schools as examples) and were aware of both subtle and
dlrect pregudlce against them 13 |
Prlchard s stuay on the effects of desegregationson
student success in the Cnapel Hlll City School showed that
.the school system does not appear to have any s1gn1f1cant
, negetlve effects on the academlc achlevement of eltner race,
In general,‘Negro students of the system failed_a higher
percentége of their_couises than did white students during
the period‘of‘this“study._ Some implications gatneved-frcm
this study were:- 1} Teachers will have to be competent at
ﬁorking'with dif ferent achlevement levels within the same
classroom. Teacher must respect individuals from dleerent
| efhnic”backgrounas '2) Better ways need to be found to

motivate academic achievement among Negro'students; 3) After

desegregation, many Negro parents are not as active in school
functicns as they were within their own segregated school.l%
Greenstein conducted an attitude survey of 84 Negro

students, 54 Latin American students and 52 mixed origins;

His survey consisted of four guestions: 1) How do you feel
about attending an integrated school? 2) How do your parents

- feel about it? 3) Has your opinion about children of a

different race or color changed since you have attended the

127, W. Mehan, op. cit., pp. 297-98. ' | | /

13p, N. Prichard, "Effects of desegregation on student
Success in the Cnanel Hill Clty-uchool " Integrated Education
VII, November, 1969, p. - 33.
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Bofﬁs.sehool??‘4) If you had a ch01ce would you prefer to
attend an 1ntegrated school or one that is not 1ntegrated?
The answers'were dlstrlbuted;ln this fashion: '1) 157
students expfeSsed positiﬁe'or‘good fee1ings, 23 said they
didn'tkknow or care 10 géVe oevative responses; 2) 97 who
thought thelr parents favored an 1ntegrated school, 48 who
did not know their parents oplnlon 25 who thought thelr
.parents were opposed to an 1ntegrated school; 3) 93 students
stated that their opinions had not undergone"any change
since their-attendance, 35‘ahswers were ''not clear,”‘S
’replies‘were negative, 2 students did not answer; 4) 130

students favored an integrated school, 37 chose a non-

integrated school, 13 had, no preference. 14

14y, Greenstein, "Listen to the Children: A Study of

January,

an Integrated School, Integrated Education, VIII,
1976, pp. 14-22.
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| o o '~ Chapter III

| L © ' DROCEDURES OF THE - STUDY | B

The study of seventh and ninfh'gfédé_pubils ﬁas made
'possible'thrbugh_the coopefation‘of thé administrétive'stéff
of Thomas Jeffersbn Junior High School and thé\study of
‘-eleveﬁth and’twelffh grade pupils waé ﬁade possible through

the cooperation of the administrators of Centennial High

i School. Thomas Jefferson Jdﬁior‘High School provided the -

| names of students and class time for the study, while
‘Centennial High School made available the:nameS'and:addreSSes
ﬂl | - of thébstudents,ialthough the ﬁse of class times was nctv'
‘permitted. Both of these schools are located in Unit 4,
Cbampaign,> ilinois. ' Without their cooperation, fhis study
‘could not have taken place.

Sample of the Study

The total pbpulafion of.buSéed negro students wasg used.
In Jefferson Junior High School, there were thirty—five
seventh gfaders and nineteen ninth graders bussedbfrom their
neighborhood schools. At Centennial High School there were
fifteén eleventh graders and five twelfth graders involved
in similar bussing. The small population of bussed blacks
was due to natural integration in most disfrict schools.
ThomaSIJeffersQn Junior High School and Centennial High

'Schonl are the only secondary scheols in the district With‘

‘little natural black student population.
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Collection of Data.

The questionnaires at Jefferson’Juhior High School
\ were dlstrlbuted durlng physical educatlon classes They
%2 l ; ‘were admlnlstered by the department chalrman and were later
(I | | I
3 1

returned for evaluatlon The admlnlstratlon t1me varied

 with the individual child. Although there was no established

time limit, all children finished within ome class period

B | ' "  (55 minutes), 100%‘of:the Jeffefsonvsfudents answered.

i; | | I | . The pupils at Centemnial High School had the‘question—
i i | ' nairo mailed to hem with a self- addressed envelope and

b : ‘ dlrectlons for fi 111nw out. the 1nstruments F0110w~up

o | v»questlonnalres were sent and telephone calls were made to

. ) ‘ , . dellnquent puplls Of the fifteen elventh graders contacted,
- | ten returned the auestlonnalres - four declined to:return

vthem, and one pupil had moved 65% of thls _group answered

Of the five twelfth gradcrs contacted four returned the
questlonnalres and one declined to answer 88% answered.
The questlonn?lre used was geared to the spiit- half method

of guestioning,

example A) Kids at this schocl are qulte frlendly
. B) Children at this school are very unfriendly.

Thls parujcu ar method was usad to obtaln a true "'scale"

for the ﬁ“ﬂsuromeﬂt of such a thlng as pro~ or anti-Negro

feeling toward school.
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Chapter 1v

ANALYSIS OF DATA

~In 1920 Gardner Murphy and Rens1s leert stated that
the answers to problems hav1ng to do with these maJOr

attltude areas': ;nternatlonal relatlons, race relations,

economic conflict' political‘conflict and religion are best

-

covered by the use of a questlonnalre ‘ They: claimed that

in the field of azflllatlon with oxr agalnst certaln social

groups. the most deflnlte results are obtalned 1 They also
found numerous clusters of attltudas in which the stimulus
31tuat10ns do not appear on- the surface to be similar.
ample - Why the attltude toward the Jlm Crow
car and the attitudes toward a Negro's
buying a2 home or farm should be closely

linked *s not apparent if one considers

- -merely the direct s001a1 1mpllcaﬁ10ns
of the two. :

‘It is only when one realizes‘that‘both propositions touch

off a general attitude toward the Negro that one sees the

‘reason for the linkage. We are obiiged to report that

there exists a élear~cuﬁ pro—:or»antifNegro sentiment.2
Likert pointed ocut four best classes of Questionnaire

quéstion: 1) Questions which need yes or no aANsSwers;

2) Multiple choice questions; 3) Word propcsition -- strongly

disagree (example f~‘A11 men who have the opportunity should

lpensis Likert. "A Technique for ‘the Measurement of
Attitudes,™ Archives of Psychology, XXII . (1032 33), p. 11.

2

Ibid., p. 38.
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enlistsin’the Citizens' Military Training‘Camps );

4) Sentences denotlng outcomes —— also evaluated by flve

, responses - strongly agree, mlldly agree uncertain,

mlldly dlsagree and strongly dlsagree Ouestlons must be

presented in such a form as to permlt a "Judgment of‘value"'

"rather tham a "judgment of fact." (example —- Is war at
presentka'biological.necessity?) Such a question appears
' to many minds to be a citegorically factual one. Value

o Judgments must be used so that the issue mlght be presehfed

in such a may as to allow the subgect to take sides between

- two e;early onposed albe natives,

 Simpler Method of Scorlng

- Likert used the sigma method of scoring to compare

“multiple’choice” with ”strongly ap?rove" type of questions.

- But with only ”“trongly approve” type of questlons he

recommended a simpler type of scoring. The simpler method
would save considerable work in a general survey type of

study. The simpler technique involved the assigning of

“values from 1 to 5 to each of the five different positions

on the five-point statements. The one end was always

assigned to the negative end of the sigma scale, and the
five end to the positive end of the sigma scale. After
aSsigniﬁg the numerical values to the possible responses,

the score for each individual was detexm*red by finding the

average of the numerical values of the pos1t10ns that he

‘checked Actually, since the number of statements was the




~same for all invidiuals, the sum of the numerical scores

o o rather than the mean was tsed 3 The simpler method was
o ' - 3 :

<

| ‘ IR »found to yield essentlally the same rellablllty coeff1c1enb'
¢ ‘ as';he s;gma method and correlated 50 well w1th thls (+.99)
that 1t,seems,3ust1f1able_to use thls 31mpler method for
scoring.?4
Simpler method‘of scoring was applied in this fashion:
| Strong Affirmation
o Mild Affirmation
Undecided

Miid Negation
Strono Nev tion

3ROk Ot

" for Individual Groups: Add 1-5 values and .
g divide by 5N

_ - Total percehtage: Average of 2all Individual
1 - 5 : ' © group %'s

Accumulative Graph: Total number of neOple who expressed
ea0u value for the large question.

Ma;or Questlon % - humber of peoola who nold value
- # of guestions x N

‘In some qﬁestibns_the heavy weighting was assigned to the
"Strongly ﬁisagree” end of the séale; in v;ew of the‘facf
that the negétive nature of the questions Wouid elicit an
affirmative position if a negative reéponse resulted.

Analysis of the Six Propocsed Questions

The percentage value is related to all the students
who took the test. One must realize that the simpler method
is devised to yield the relative degree of affirmation

within the group itself.

3ipid., p. 25.

4Ibid., p. 42.




"Major Question: Question I. ‘Are'theré problems for black

i . . A

l students which are created by school-community

% | c resistance to forced integration?.

1 ‘Minor Question: The people in the school neighborhood

are friendly toward students?”

Tikert 4

e ! 'Results = . Group "N Affirm- :
. ; l - ; : ‘ ‘ Value ative SA MA UN MD SD
I ' ‘ : .
m; 7th Grade Boys 14 64 5 3 2 2
B - 7th Grade Girls 11 74 4 3 - 1
s 9th Grade Boys 13 71 5 4 1 2
] 9th Grade Girls 6 53 i 2 '3 -
j 11th Grade Boys 6 66 2. 4 - -
X 11th Grade Girls 4 60 1 2 1 -
12th Grade Boys -~ 2 - 60 - 2 - -
12th Grade Girls 2 20 - - - 2
Total Likert affirmative percentage: 58.5%.

This_qhesfion WaSs designed to fest #hether the stﬁdent
felt communify oppbsition to hié béingtbussed into the |
neighborhcod. There is a possibilityrthat due to fhe small
"N" of the twelfth grade students the total affirmative

percentage was slightly lowered. There is little variation

within the age groups and sexes.
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Major Question I.

Minor Question: The people in the school neighborhood_do |

‘not seem to like visiting students?

v _ Likert %
‘Results = Group "N Affirm-
‘ - Value ative SA MA UN ¥D SD

7th Grade Boys 14 60 1 5 4.1 3

" 7th Grade Girls. 11 73 4 2 3 1 1

9th Grade Boys i3 81 1 3 5 3 2

Sth Grade Girls 8 74 1 2 3 = -

11th Grade Boys. 6 66 - 1. 5 - -

1lth Grade Girls 4 40 - - 1 1

12th Grade Boys 2 60 - - .2 - ~

12th Grade Girls 2. . 60 - 2 - -

~ Total Likert affirmative percentage: 61.5%.

- It is apparent that 61:5% of the visiting pupils felt
that they were unwelcome in' the bussed neighborhood. Neither

their grades nor their sex influenced the affirmative per-

centage. The answers to. this guestion were quite similar

among the various "N" groups.
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Major Question I.
Minor Question: Neighborhood parents are friendly to ’
students from outside the community.
N  Likert g
Result = Group - "N" Affirm-— ‘
3 Value ative SA MA. UN MD SD
7th Grade Boys = 14 71 4 3 7 - -
- 7th Grade Girls 11 65 2 2 ) 1 1
9th Grade Boys ' 13 &0 2 33 3 2
_9th Grade Girls. 6 -47. - - 2 g4 -
11th Grade Boys 6 65 - - 6 - -
~11th Grade Girls 4 -40 . - 2 = 1 1
. 12th Grade Boys 2 60. - - 2 - -
~12th Grade Girls 2 ~40 - -1 - 1

Total Likértvaffirmative percentage: 58%.

This question was designed to check the way visiting
pupils perceive the neighborhood parents. There is little
variance in regard to percentage affirmative. The respond-

ents' answers were undecided.

h
il

i
s
ul 1‘%
i
i




Major Question T.

55 | P 1, | Minor Qﬁéstion{ Neighborhood‘parents,iook with disfavor’
B on students from outside the neighborhood.

- . Likert % B

o ‘Results = Group UNY Affirm- o

B : ' value ative SA MA UN MD S
B 7th Grade Boys 14 61 3.2 5 2 1
B ~ 7th Grade Girls 11 - 51 - 2 5 1 3 .
-  9th Grade Boys 13 68 2 4 4 1 2
B . 9th Grade Girls 3] 77 .2 1 3 - -
) | ‘11th Grade Boys 6 65 - 2 3 - 1
! ! 11th Grade Girls 4 45 1 = - 1 2
e | - 12th Grade Boys .2 40 . - - 1. 1 -
. 12th Grade Girls 2 40 - - 1 - 1
& ‘1‘ —— .

| | - Total Likert affirmative percentage: 56%.

b | o |

‘ T ‘ ‘ ‘ ' y : ‘ '
y W _ ‘ ' » ' This question was designed to check the way visiting
| o | ' \ ' . | ,

B L : ' pupils perceive the neighborhood parents. The biggest

| ‘ o ' . , '

E i ; ‘ ‘ | deviation is among the ninth grade girls in which 77%

thought the neighborhood parents to be unfriendly to

B ' | students outside the community.
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Question I.

Total % response to Major Question.

‘ 40%
4o
30
s 17% | 18%
13%
12% il
124
sa L oma. UN ., MD SD

:Thestaial response graph demonstrates the indecisive
view of the students. The distribution is quite similar
to a bell shaped curve. Twénty—fiVe percent of the
responses ‘lay at the "SA™ or "SD" ends of the continuum.
This percentage diétribution is suppcrted by the Likert
scéle since even the weighting of the positive.responses

produced "an average affirmative percentage of only 58.7%.
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Major Question: Question II. Do schools adopt a double

standard in regard to disciplining black students?. -

. Minor Question: I am punished more severely for discipline

H.problems thén other &Students.

Likert %

Results = Group N Affirm- v . ,
: Value ative SA MA UN MD SD

7+h Grade Boys 14 77

4: 4 - 2 4

" 7+h Grade Girlsll 64 3 1 3 2 1
Sth Grade Boys 13 - 64 2 4 4 1 5

- 9tk Grade Girls 6 63 17 2 1 11
11lth Grade Boys & 40 - _ 5 5 o
11th Grade Girls 4 30 o 25 5
12th Grade Boys 2 40 - - 1 - ]
12th Grade Girls 2 L 20 _ - -

Tota1 Likert affirmative percentage: 39.8%.

In'some'bussing instances 2 chiid out.of district or
neighbofhbod sdmetimesAfeels'picked,oh because of'schobl -
rules or staff attitudes against him. In this case the
se%enth and ninth graders felt this statement to be true.
Eleventh and twelfth g}aders‘disagreed with the statement.
They saw no difference in the punishment meted out for

discipline problems.
cip L ¢
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Major Question II.
Minor Quesfion: Discipline in school is the same for the

whole student body.

Tikert 9

Resulis = Group "N Affirm-

‘ ' Value ative SA MA TUN MD  SD

7th Grade Boys 14 70 4 4. 3 1 2

7th Grade Girls 11 49 1 2 2 -2 4.

9th Grade Boys 13 51 3 - 3 2 5

9th Grade Girls = 6 50 - 1. 3 - 2

11th Grade Boys 6 72 2 2 1 1. -

11th Grade Girls 4 g0 1 1 - 1 1

12th Grade Boys 2 40 1 - 1 - -

2 30 - - - 1 1

12th Grade Girls

Total Likert affirmative percentage: 53%.

. The boys (57%) believed discipline'in school is the
. same for the whole student body, while only 48% of the girls

believed this statement to be true.
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Major Question II.
Minor Question: A1l school regulations are strictly S

g : enforced.

‘ ~ Likert % :
Results = Group ‘ UNY Affirm- , C
ﬁ S : Value ative SA MA UN MD. SD
\' v;r i . ‘ B
i ‘ : o . 7th Grade Boys . 14 59 2 3 2 6 1
| . - _ 7th Grade Girls 11 =~ 56 1 2 4 2 2
i : - 9th Grade Boys 13 55 1 3 4 2 3
i - 9th Grade Girls 6 47 - 2 2 2 -
! co 11lth Grade Girls = 4 65 2 - - 1 1 :
| i 12th Grade Boys 2 40 - - 1 - 1 ﬂ
) 12th Grade Girls 2 40 - - - 2 - ;
ﬂ; ‘ | Total Likert affirmative percentage: 53.5%. “
‘ ) L :
ﬁ fﬁ ] ’ Fifty-three and five-tenths percent felt school regula-: ﬁ
o , ‘ . ‘ : ' : g
ﬁ tions were strictly enforced. The eleventh grade group was §
‘ : .
the strongest in this area with 69% for the boys and 65%
é; - ‘ : ‘ for the girls. ' The other groups seemed uncertain és to

whether school regulations‘were strictly enforced.
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‘Major Question II.
Minor Question: I can easily get away with breaking simple

school regulations.

Likert %

Results = Group - CU"N" Affirm-~ : S

, : Value ative SA MA UN MD SD

WM 7th Grade Boys 14 44 - 3 2 4 5
! 7th Grade Girls 11 27 . - -2 1 7

i 9th Grade Boys 13 40 - 2 2 3 6

. 9th Grade Girls = 6 60 2. - 1 2 1l
11th Grade Boys = 6 53 1 1 1 1 2

11th Grade Girls 4~ 70 2 - 1 - 1

12th Grade Boys = = 2 20 - -~ ~ - 2

12th Grade Girls 2 30 - - - 1 1

Total Likert affirmative percentage: 45.5%.

Forty-five and five-tenths percent of the students

thought .they could get away with breaking simple school

régulations. The ninth and eleventh grade girls were in

‘greater agreement with the question (9th = 60% and 1lth =

70%), than the other groups.
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Question'II.ﬁ

Total % response to Major Question. o  '" o |

Yoo

i /7!0 i
20
M‘ 27%
! : N ‘ 20%
) 17%  °  17% - 19%
j o
SA mA UN ¥D SD

Tﬁe‘students were split qui%e‘evenly in answering
the questidn {(17% = sS4, 17% = MA, 20% = UN; 19% = MD,
and 27% = SD) of whether a school zdopts a double standard
vin'regar& to disciplining black students. Twénty—seven.

percent of the students felt a double standard dces not

exist.
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Major Qﬁestion. :Questi6n III;v‘Are there diffefences'in;
blaék'étudehté? éultural, environmental and socio-
ecénomic»background that affect peer relétionship?

Minor Questiqn: ‘I have made.ﬁanY‘new friends while gttendihg

this‘school._’

' o _ ‘ Likert %
Results = Group . "N" Affirm- o ' B ﬁ
. ' Value ative SA MA UN MDD SD
7th Grade Boys 14 82 9 4 - - 1
. 7th Grade Girls 11 =~ 94 8 3 - - -
. 9th Grade Boys 13 85 7 4 1 - 1
9th Grade Girls - 6 86 4 1 - 1 -
11th Grade Boys =~ 6 80 3 1 1 1 -
11th Grade Giris 4 65 2. < -~ 1 1
- 12th Grade Boys 2 100 2 - - - -
- 12th Grade Girls 2 70 1 - - 1

Total Likert affirmative percentage: 84%.

The students fully agreed that they made new friénds

,while attending this new school. All groups and sexes

strongly agreed (84%). The highest percentage groups were

the seventh graders. The boys (89%) and girls (94%) both

felt they made many new friends.
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Major Question III.

 Minor Question: Kids at the school are quite unfriendly:.

' : o , Likert %
Results = Group CUN' Affirm-

Value ative SA MA UN MD SD

7th Grade Boys 14 690 4
~ 7th Grade Girls 11 = 54 -1
. 9th Grade Boys 13 = 49 -
9th Grade Girls 6 - 40 -
11th Grade Boys 6 47 -
11th Grade Girils 4 40 -
2
2

Fo b D | et

12th Grade Boys 20 -
12th Grade Boys 50 -

L b e e GO O D
| 00~ OY 0 W
bt DO DD Pt 0O DD b €O

Total Likert affirmative percentage: 45%.

Forty-five percent of the students disagreed with the

-statement,' They found the students at the new school to be

friendly.
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- Major Questioﬁ I11.
Minor Question: My classmates receive more assistancé with

<

their homework from their parents than I do.

T - Likert %
Results = - Group - VN Affirm-
: Value ative  SA

=
o~
[om}
=
=
ws}
2]
o

m ' ’  7th Grade Boys 14 - 51
U ;}!LH

2 3 1 3 5
] _ | . 7th Grade Girls . 11 - 65 4. 1 3 - 3
* ' S 9th Grade Boys = 13 52 - -3 5 2 .3
9th Grade Girls 6. ‘50 101 i - 3
11th Grade Boys 6 57 1 1 2 - 2

1ith Grade Girls 4 . 70 - 2 2 - - "

12th ‘Grade Boys 2 40 - = 1 - 1 E

12th Grade Girls 2 30 - - - 1 |

‘Total Likert affirmative percentage: 52%. . - |

Fifty-two percent of the pupils agreed that their ' L ;

classmates received more assistance with their homework than . M

they did. The seventh and eleventh grade girls were the

highest percentage group in thinking their classmates were

helped more with their homework at home than they were.
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Major Question III.
Minor‘Question: My parents never‘help me with my homework
as bthef parents do.;,

“Likert % -

Results = Group SN AR firm-
- ‘ Value ative SA MA UN MD 8D

7th Grade Boys 14 = 51 2 3 2 1 6

7th Grade Girls . 11 37 2 - - 2 7

9th Grade Boys 13 47 1 - 2 6 4

-~ 9th Grade Girls 6 40 - i - - 2 3

11th Grade Boys 6 47 1 1 - 1 3

i1lth Grade Girls 4 . 45 - 1 1 -~ 2

12th Grade Boys 2 60 1 - - - 1

2 60 1 - - 1

1Z2th Grade Girls

Total Likert affirmative percentage: 48%.

Forty-eight percent of the total students stated that
their parents never helped them with their homework. The
seventh‘gradé'girls disagreed with the question and were

the group which felt it received the greatest degree of-

'parental help with homework.

A

Il

O e
o
[
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Major Question. ITI.
Minor Question: The kids who are popular in school are '

the kids who have money.

‘ I _ - Likert %
Results = - Group U"NY O Affirm-
’ Value ative

193]
=3
=
peS
-
=
=
o]
145
)

"
(]
i

k 7th Grade Boys 14 . 51 1 3 3. 3 4
’ ' 7th Grade Girls 11 58 3 2 1 1 4
' 9th Grade Boys 13 57 3 3 1 1 5 :
9th Grade Girls = 6 50 i - 1 3 1 |
11th Grade Boys 6 53 .1 1 1 1 2
11th Grade Girils 4 50 1 - - 2 1
12th Grade Boys 2 60 1 - - - 1
2. 60 1 - - - 1

12th Grade Girls

Total Likert affirmative percentage: 55%.

Fifty-five percent of the students agreed that money
wWaS & f&étér'in heconing pépular in school. The scores

had little variance among age groups and sex.

«
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t:fMajér QQes?i9n;IiIx
~_Minderﬁ¢SfiQnE@.Money is not important in becoming a -

  schq61EIeader.

Likert %

" Results = . Group "N Affirm- -
DRI LA Value ative SA MA UN MD SD .
7th Grade Boys 14 &4 6 4 3 - 1
© 7th Grade Girls 11 82 7.2 - - ‘2
" "9%th Grade Boys 13 75 6 1 4 1 1
' 9th Grade Girls 6 90 4 1 1. - -
ilth Grade Boys 6 80 3 2 - - 1
‘11th Grade Girls 4 70 2 1 - - 1
. 12th Grade Boys 2 100 2. - - - -
2 2 - - - -

12th Grade Girls 100

Total Likert affirmative percentage: 87%.

Eighty-seven percent agreed that money is not important

-

in becoming a school leader.
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Question III,;

Total % response to Major Question. , o ‘

)

il
ol

B ; | o ST 42%
B | v 4o ' . ' ‘

: 3¢

| 20 . = o 209
- |

Jivl

13 13% 129

L : o o

X

sa | ma UN MD | sp

It is apparent that students tend to disagree that

relationships. Forty-two percent of the students believe

this to be true.

i

| ’ :

i I - money or sccio-economic background tends to affect peer
i |

|

|

i

| i

| |

|
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~ Results = Group . "N" Affirm-
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Major.Questicﬁ.” Question IV. DO»experiencesvin”é different
bsch001 setting result‘in changed goals and aépiratfbns
tha: affect black students' home life? |

Minoxr Quéstién: -School_is a-drag; I’can't’Wait”till I amvv

old enough to leave.

Likert %

[92]
e}

Value ative SA MA UN MD

7th Grade Boys 14 - 63 -3 4 2 2 3
7th Grade Girls 11 80 7 1 1 - 2
9th Grade Boys . 13 46 . -~ 4 1 3 S
2th Grade Girls 6 33 - 1 - 1 4
11th Grazde Boys 6 . 33 - - - 2 6
11lth Grade Girls 4 25 . - - - 1 2
12th Grade Boys -2 20 - - - - 2
12th Grade Girls 2 70 - 1. - -

Total Likert affirmative percentage: 46%.

Forty-six percent of the students believed.this state-

ment to be ﬁrué. The highest percentage groups were the

- seventh graders, 63% boys and SO%lgirls.‘ The older group;

with the exception of the twelfth grade girls ,made a low

number of affirmative responses to the statement .
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vMajor-Questioh_IV._
Minor Question: . After I graduate from high school I would

like to go to college.

_ Likert %
Results = Group "N" Affirm--. :
: | ' Value ative SA MA UN. MD SD
— . o 7th Grade Boys 14 8 9 2 1.1 1 :
e _ 7th Grade Girls 11 - 71 8 - 1 1 1
b . '~ 9th Grade Boys 13 -8 6 3. 3 - 1 !
) , '~ 9th Grade Girls 6 100 6 - - - - |
‘ - .. 11th Grade Boys G 83 5 - 1 - -
11th Grade Girls 4 95 3 1 - - -
12th Grade Boys 2 100 2 - - - -
2 100 2 - - -

12th Grade Girls

Total Likert affirmative percentage: ©91%.

l ; . ' KNinety-one percent of the students favored going to
| coliege after graduating from high school. All groups were
highly affirmafive in regard to this question except seventh

| grade girls. They presented the lowest affirmative score,

with 71% in favor of going to college.
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Major Qﬁestion iv.
" Minor Queétion:“»My parents want me to finish school and

pbsSibiy go.to‘college.

. . Likert %
Results = Group "N"  Affirm- :
: ‘Value ative SA MA UN MD SD

Cy S , 7th Grade Boys 14 g1 11 1 1 - 5

E ' o 7th Grade Girls 11 93 10 - - - 1 :

r N _ . 9th Grade Boys 13 93 10 1. 2 - - :

! R 9th Grade Giris 6 = 93 2 - - w
- : 87 -

11th Grade Boys 6

11th Grade Girls 4 80
12th Grade Boys 2 . 90
12th Grade Girls 2 100

N - e O
b
Vo
b
L

]
|
I
!

Total Likert affirmative percentage: 91%.

Ninety-one percent of the‘students’expressed a strong
pafental wish for them to finish,school 2nd poséibly go on.

N 3 . ‘ to college. All groups were in strong agreement in this

area.




Major‘QUestion Iv.

a job as soon as possible.

Minor'Question: My parents want me to quit school

45

and find

: . “Likert %
Results = ‘Group YR Affirm- MD SD

‘ ' ‘ Value ative '
7th Grade Boys 14 43 1 3 - 8
- 7th Grade Girlis 11 . .20 ‘- = - 11
Sth Grade Boys 13 37 1 1 - 9
‘Gth Grade Girls G - 20 - - G
11th Grade Boys 6 23 - - 1 S5
11th Grade Girls 4 35 1 - 2 @
12th Grade Boys 2 20 - 2
12th Grade Girls . 2 20 - 2

Total Likert

affirmative percentage:

the ninth-grade boys (37%) .

This statement was structured to determine the children's’ |

perceptions of their parents' attitude toward their child's

attending school.v The students reported that only twenty-
- seven percent of the parents were in favor of them guitting

school. The highest affirmative percentage was found with
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Question IV.
| . . ’ ‘ o Total % response to the Major Question. .
i "i; _ ‘ 68% . ) .
i. | ‘
- 1‘ “T\ ' . ’ 60
B L » .
;’; | B §o
B =
i
8 ; o
0 .
‘ | “\ ‘ |
B - 30
} . ‘L
-] :
! 20
| : | | |
li ‘ 11E l . » 17 ] 7% % :
I “ ’ .
' BRE SA WA UN D | sp
|
¥ - | Sixty-eight percent of the students felt their parents
55 w‘ _ would encourage them to stay in school and even continue
| | towards a college degree.
|
i
|
|
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_Major Queétion. Question V. vDo'bIﬁck students déhons%r#te
| acéeptaﬁce of the new school by pafticiﬁating iﬁ school
aétivities? | - |
‘Minor Quésfion: I attemﬁt to participate ih-school_activities

" as much as possible.

y _ T Likert @
Results = = - Group "N" - Affirm- Co S
: ‘ = " Value ative .SA MA UN MD SD
" 7th Grade Boys 14 80 7 2. 3 2
~ 7th Grade Girls 11~ 71 4 2 1 4 -
'9th Grade Boys 13 69 3 .5 1 3 1
9th Grade Girls 6 83 3 1 2 - -
7 11th Grade Boys 6 66 2 1 - 3 -
. 11th Grade Girls 4 45 -1 - 2.1
- 12th Grade Boys -2 80 -2 = - -
12th Grade Girls 2 - - = 2

20 -

Total Likert affirmative percentage: 64.5%. ..

-SiXty-fcui'and five-tenths peféent of the students
attempted to participate in actiVities. The highést
affirmative response was frém fhe ninth grade girls (83%),
vThe‘ldwest éffirmative responéé wés frombthe’twelfth grade

girls (20%).
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Major Quéstion V.
Minér Question: I would serve on the school council if I

vere elected.

“Tikert %

!
el
I
1

Results =  Group - : "N' Affirm-~ ; S
- Value ative SA MA UN MD SD
Ui
g : . 7th Grade Boys 14 70 7 1 1 2 3 |
B | '~ 7th Grade Girls 11 - 8 7 2 2 - -
- , | Y ' 9th Grade Boys 13 58 3 4 - 1 5
i ... .. 9th Grade Girls 6 80 3 1 1. 1 -
o o ‘ 11th Grade Boys 6 43 3 - 2 1 - w
- 1lth Grade Girls 4 80 3 - - - 1 :
- 12th Grade Boys 2 i66. 2 - - - = ﬂ
2 80 1. “

'12th Grade Girls:

- Total Likert affirmative percentage: 63%.

“Sixty—threé percent said they would serve on school ‘ o

council if they were elected. The highest percentage

appeared among itwelfth grade boys (100%) and the lowest
affirmative peréent-was presented~by the eleventh grade

boys. Over-all the girls seem more willing to serve than

boys.
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Question V.
Total % response to the Major Questibn. )
60
5
. 41%
4o ‘
X
20 18% .
_16% ‘ ,
13% ‘ P
> - . 119
1o . ‘ _ ’
SA MA UN | uDp SD

Forty-one percent of the students were interested in
participating in school activities. Thirteen percent, however,

responded to both questions by marking the questionnaire in

the "Uncertain’ category.
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Major Question. Question VI. ‘Is the cirriculum and the
| | ‘ ratic of black teachers adopted to the neéds of the

black students?

% ‘ ‘ - Minor Question: _The schools of today offer many up-to-date
courseés in our'changing society. o

Bz ~ - | Likert %
" , : : "~ Results = . Group "N'" Affirm- .
" W : a ‘ © Value ative SA MA UN MD SD
B r ‘ | . 7th Grade Boys 14 67 2 7 1 2 2
> g | | 7th Grade Girls 11 - 80 4 5 - 2 - :
| j 9th Grade Boys 13 = 82 2 10 1 - - ﬂ
I 9th Grade Girls 6 70 13 1 - 1 E
B N 11th Grade Roys 6 73 -2 2 - 2 - .
L j - 11th Grade Girls 4 60. - 2 - 2 - 5
L :d 12th Grade Boys 2 100 2 - = - - !
= J -~ 12th Grade Girls 2 70 i - - 1 - E
N _ — . :
- i Total Likert affirmative percentage: 75.1%. ' o
| I S : f
E ' ‘ | |
s | o Seventy~five and one-tenths percent felt that schools
(. , .
B 8 : v
f ‘ﬂ do offer many up-to-date courses. All groups possess close
f : 61 percentage values.
.
| i i
\‘ " i

i ,

|_—

b
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Major Question VI.

| © Minor Question: The subjectS’offeréd'in'school are not -

: N worthwhile.
| — TLikert %
Results = . Group ~ "N" . Affirm- ' ‘
5 ' ‘ ‘ Value ative SA M UN MD SD
B = o - 7th Grade Boys 14 54 3 1 2 5 3
%f = , : : 7th Grade Girls 11 42 2 - 1 2 6
B % : R ' ‘ . 9th Grade Boys 13 45 - 4 1 2 6
: ‘ ‘ _ 9th Grade Girls 6  33. - 1 - 1 4
i : , o 11th Grade Boys 6 43 - 2 - 1 3 i
2 \ - 11th Grade Girls 4 50 -1 - 3. - u
; ‘ | 12th Grade Boys. =~ 2 40 - .= 1 - - i
B : 12th Grade Girls 2 50 - 1 - - I !
7‘ ' ) ) . : ) [
1 ,‘:‘ , o _ o o ' i
5 § Total Likert affirmative percentage: 44.5%. !
y e | o N ;
| ﬂw , ' ’ : _ Forty-four and five-tenths percent of the students believed o
B i o | o v . | | . i
%' Jm subjects offered in school were not worthwhile.  The lowest = ™
I i : o . “ . . . . ) . .
] w ;N , . ' ' affirmative response was from the ninth grade girls (33%),
. ‘ , ‘ - |
i3 ﬂ i , ‘ while the highest affirmative response was from the seventh
% ‘ ! grade boys (54%).
¥ X ‘ '
B
| | !
| -
| i
w | |
E.,




i ‘ . Major Quéstion vi.
' Minor Question: Teachers are often too busy to give extra

timeito students}

Likert %

Results = ~Group _ "N Affirm- ‘ :
' : ‘ Value ative SA MA UN MD SD
| g 7th Grade Boys 14 58 4 3 - 2.5
i 7th Grade Girls 11 81 1 1 3 4 2
£ - 9th Grade Boys 13 55 2 1.3 2 5
2th Grade Girls 6 60 1 2 1 -2
11th Grade Girls 4 50 -1 - 3 - ;5::::
12th Grade Boys 2 50 -1 - -1 4
2 40 - o= -2 - i

12th Grade Girls

Total Likert affirmative percentage:v 50.5%..

This question was designed to see if students could : m

receive extra help from their teachers. The results were "

evenly divided and not conclusive,
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Major Questioh VI.

. Minor Question: Most teachers are quite willing td 6ffér

added help at the student's request.

Likert %

Result = - .Group : "N Affirm~ '
‘ : ‘ _Value ative SA MA UN MD SD

7th Grade Boys 14 82 4 7 1 2 -

- 7th Grade Girls 11 87 5 5 i - -

9tk Grade Boys 13 81 5 6 1 - 1

‘. 9th Grade Girls 6 S0 3 3 - - -

" 11th Grade Boys 6 93 4 2 - - -

11th Grade Girls 4 80 3 1 - - -

- 12th Grade Boys 2 100 2 - - - -

12th Grade Girls 2 70 -1 1 - -

- Total Likert affirmati?e percentage: 82%.

Studenﬁs believed that teachers were quite willing to

offer added help at the student's request. Most (82%) of

the students helieved this to be available.

wu

i
i
lIU‘W

i
[

i
o
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Major Question VI.
Minor Question: More minority group teachers are needed

in today's schools.

Tikert %

Results = Group "N Affirm-

Value ative SA MA UN MD SD
7th Grade Boys 14 .87 7 -4 -2 2. -
7th Grade Girls 11 - 84 72 1 - ~
9th Grade Boys i3 82 5 6 1 - 1

'~ 9th Grade Girls = 6 70 2 2 - 1 1
11th Grade Boys 6 - 82 4 - 2 - -
11th Grade Girls 4- 100 4 - - - -
12th Grade Boys 2 80 1 - 1 - -
12th Grade Girls 2 50 - 1 - - 1

Totzl Likert affirmative percentage: 79%.

Seventy-nine percent of the students believed that more.

minority'group;teaChers were needed in today's schools.
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Major Question Vi.

nore help to me in school.

55.

 Minor Question: A bi-racial school faculty would provide

TR Likert &

Results = - Group Value Affirm- o
: ative: SA° MA UN MD  SD
7th Grade Boys 14 74 4 4- 4 2 -
7th Grade Girls 11 62 2. - 7 1 1
9th Grade Boys 13 78 7 - 5 - 1
th Grade Girls 6 53 - 2 i 2 1
11th Grade Boys 6. 73 2 - 4 - - -
11th Grade Girls 4 a0 3 - 1 - -
12th Grade Boys 2 906 1 - - -
12th Grade Girls O 80 R T T
Total Likert affirmative percentage: 75%.

Seventy~five percent of the pupils believed that a

bi-racial school faculty would provide more help to them.
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Question VI.
Tdtal % response to Majbr Questioh.‘ o ‘ ‘ o
60|
o &a
y WEH& Y7}

"

o
| ;W : 4o :
1B ;

¥ ﬂi@

Il ! |}<‘u

‘r: ) 30 . L . o i w(‘{

P | 259 26% S o | w

S : . . A

il : : ’ . :

" 20 | 204 R | :

ot ' C -

L ; |
i ‘ ! 1«’ ]g -

The students were divided on the question of the need

of a higher ratio of black teachers and as to whether the

. : curriculum is arranged to meet their needs.
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- Chapter v = A

CONCLUSIONs,'INTERPRETATIQNS,‘AND IMPLICATIONS
Resume
| Tbespurpsse'of'this'stud; was to‘aﬁalyzesthe effect
of schobl_bussing~on the black students' attitudes toward
school., | o

The students who were used in thls stﬁdy were bussed
blac<s forty four students from Tnomas Jefferson Junior
High School (twenty flve seventh graders and nineteen ninth
graders) and fourteen students from Centennial High School
{ten elevenéh-graders and four twelfth 0raders ) All SUbJGCLS
were asked to respond to a ertten questlonnalre elther by

mail or through personal contact.’ The students who were

mailed this questlonnalre had directions ‘and .a self addressed

envelope 3nc1uded with the questionnaire. Those.wno were
personally administered the questionnaire had no assigned
time‘iimif'andlworked éither in groups or individually.

The Likert Simple Method of Scoring was used. Likert
poigts out that in any discussion of the validity of attitude
scales of the kind presented here, it_might be well to

empaasize that at present we are dealing only with verbal

‘behavior and claim nothing more than the importance of the

~verbal reactions. Ultimately it is to be hoped that the

relationship between the verbal behavior exprsssed on an

attitude scale and other forms of behavior may be examined
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and determined, but at present we are cbncerned with verbal

behavior only. We declare ourselﬁés‘in favor of one issue
and op?oSed fé another; and such declarations are socially
accepted as syﬁbols.for overt acts.  "In many céses'it
ﬁould seem reasonable'thcdncludévthat sinde our daily
behavior in these areas is largely verbal, the verbal

respenses would be valid indices.of other habits.”l

Conclusions and Interpretations

I. Results of the analysis ofvdata with relatiocn to

question_one: ""Are there problems. for black students which

- are createdfby school community resistance to forced inte-

gration?'"
1.)  The total response percentage demonstrated an
indecisive view by the students (40% uﬁdeéided);'
‘2.). There was 1little variation within age grou?s and
| ».sexeg. | |
One might interpret-a low affirmative percentage as the

result of the small "N" of the twelfth grade students which

lowered the total. A significant relationship did not exist

between the school community and the black students. Blacks

also seem'to‘lack sufficient contact with the neighborhood

to which they are bussed to form any opinion. The total
percéntage response to question one indicated twenty-five
percent of the students were definitely opinionated, either

in strong agreement or disagreement with the statement.

lrpia., p. 12.
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II. Results of the analysis of data with relation to
queétion two: - "Do schools adopt a double standard in fggard

‘td‘disciplining black students?"

1.)  Students were split qﬁité.evenly in regard to

the double standard questions;_ (Total response

= §.4.-17%, M.A.-17%, U.N.-20%, M.D.-19%, S.D.-27%).

2.)  Twenty-seven percent agreed a double standard

does not exist.

An interpretation of the’data reveals a variety of-opinions
in regard to a double standard existing. It .can be concluded

~.that 2 child who accepts the school will not sense a double

standard, but the chilid who rejects this new school will

claim the double standard exists.

ITI. Results of the analysis of data with relation to -

question three: "Are there differences in black students'

~ cultural environmental, and socio-economic backgrounds that

‘affect peer relationship?"

1.) Students felt that ﬁbney-of'éociﬁ*econémic
‘background did not tend to affect their peer
relationship.

9.) Twenty-six percent of the students felt that the
apbove diffeﬁences existed and affected peer
relationships.

One night interpret this to mean that the black students

felt no inferiority complex while attending a bussed school.

The black students had made many new friends and felt their

classmates to be friendly.
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'-IV‘ Results of the ana1y51s of data with relétlon to
guestion ;our" "Do experlences in a alfferent school
setting'rééultvln changedvgoals and aspirations that
affect black students' hoie 1ife?ﬁ

| 1.) Ninety-one percent of the buésed chlldren s
‘parents encouraced them to stay in school.
2.) The parents also encouraged the continuancé
of their child's educatibnvtdﬁé;d,avcollege
degree. | | |
This mighf'be‘interpfeted to mean that all .parents want the
best for their children. Today's world is geared to the
child with the college degree. Black parents see this and

encouraoe their chlldren to sbay in school and contlnue Wth

" their eduuatlon

V. Results of the analysis of data with relation to
question five"‘“Do black students demonstrate acceptance
of the new schoeol by part101pat1nw in school act1v1t1es9"

1) Forty-one percent strongly favored participation
in school activities.
- 2.) Forty ﬁercent were uncertain or would not partici-
‘pate in school activities.
This might‘be interpreted to mean that the bussed students'
lack of participation might be due to lack of‘after—school

transportation. Until the latter months of 1969, this was

z factor. Then Unit 4 provided transportation for the

" bussed blacks when engaged in after-school activities.

This opportunity was little used by the students. The main
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issue is whether the child accepts the school as ‘'his'
and wou1d~theref0re.want to participate in extra activities.
VI. Results of the analysis of data with relation to

qﬁestion six: "Is the_curriculum and the ratio of black

teachers adopted to the needs of the black students?"

'1;)'-Students had mixed opinions on the need for-more
black teachers. (Total percent =-s;A.-25%,
M.A.-25%, U.N.-14%, M.D.-15%, $.D.-20%) .
2,) Their opiniqns"were,divided quité evenly as to B ;
whether the curriculum was arranged to méet their S

. needs,

strong’backihg for more minbrity teachers on the school

staif and there was a strong leaning toward the present
schoocl curriculum,

implications for Further Research

Bussing for racial balance is a relatively new field
o reéearch. it is a very confroversial'topic~within any
school system. - Sfudies have been done using teachers' and
administrators{ opinions in relation to bussing. The student's
viewpoint, however, was the focus for this study. Due to
the controversial nature of this topic, it was nécessary to
empioy an indirect method of questioning. Therefore, the
best possible results may not-have been obtained. Under
ideal conditions, such as personal cohtact, and an atmosphere

conducive to free expression, better results may have been

secured.
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Similar research could be run in a large school
district where a greater numb°r of bussed children could
‘ be examined and attitudes by‘age groups and sex specific-
%e ; o o ally obtained through specialized studies Other areas of

‘studv and research could be concentrated on the. attltudes

» of the parents of bussed children'relative to the parents
i ) .
] w5
1( ' %} of chlldren }1v1ng in the recezv1ng dlstrlct Further
i =
| ) .
. = study is necessary and will become of lncrea31ng1y more
1 ”
o {w 1mportance as bussing_programs.are expanded to achieve racial
L b . ) : ) . '
v i o "
E r “pbalance.
i L%
1 B ! ' - '
‘ it f ‘ ’ ' _ A CHILD -SPEAKS

r : ‘ ‘
‘ o \
| j l : '
! {& t Your color do not get you nowhere. I

% de not judge nobody by their_eolor._-l-like

| P people of any race. Some people do not like

3 ‘ o Negroes and some do not like whites. I like

: _ ' them all

. . It is part of growing up in life.

J. Greenstein, "Listen to the
‘an Integrated school,”
pr. 14-22,

Children; A Study of
Integrated Education VIII, 1870,
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To the Student - - / R A

’ : : . { .
You have been chosenwthrOUghka random sample of

Students from Centennial High School for a research

porject. Please complete the questionnaire and mail

it with the self addressed envelope contained in the

brown manila envelope. Your name is not needed on

this questionnaire. All information is.confidential.

- Please mail the gquestionnaire back as soon as possible.

Thank you

William

A

. Nowak
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CHART I.
Schematic Concept of Attitude.
Measurable ' |
Independent ' ‘Intervening °
Variables . ~Variable
Affect
|
|
Stimuli = (individual
| situations, social ATTITUDES  Cognition
‘ groups, social issues.) :
Behavior

68

Measurable -
Dependent
Variables

Sympathetic
_hervous responses
verbal state-
ments of affect

Perceptual
responses verbal
statements of
belief.

overt action
verbal state-
ments concerning

behavior.

J. D. Halloran, Attitude Formation and Change, Leicester

University Press, 1967.




SN

KR

PR T L

 Clark, L. T.

'~ "Is Bussing the Answer," Instructoﬁ,'Vol..74, Octobe

- "Nearly 3

69
 BIBLIOGRAPHY

Bond, Befnard "Brooklyn's Bus to Equallty;” Life Maga21ne
September 25, 1964.

Cagle, L. T. '"Social Chéracteristics and Educational

Asplratﬂons cf Northern, Lower Class Predominantly
Negro Parents Who Accept and Decline School Integratlon
Journal of Negro Education, Vol. 37, Fall, 1968.

"School Bussing and Parental Anxiety, Concerning

Negro ‘Ghetto Children , School and Society, Vol 97,
Jandarv, 1868,

"Education,' 1961 Unlted States Comm1531on on Civil Rlchts
Report. 'Washlnvton 1961,

Greenstein, J. '"Listen to the Chlldren A Stuoy of an
‘ Integrated School," Integrated Education, , Vol. 8,
January, 1970. : -

Balloran, J. D. Attitude Formation and Change. Leicester

University Press, 1987.

r, 1969,

~Johnson, H. T. "Integration: An Assessment,”" Educational

Leader, Vocl. 26, November, 1968.

Likerf Rensis. 'A Technique for the Measur mﬁnt of Attltudes
ATChlVE“ of ﬂwvcnolouy Vol. 22, 1932-193

Mahan, T. W. ‘"Bussing of Stuuents for Equal Onpovtunlty,
Journ 1 of Negro Education, Vol 37, Sawner 1969.

"Natlonal Education Association Research Division," Bussing;

teacher opinion poll, Today's Education, Vol. 58, Maruh
1969, .

of 4 Frown on Bussing foi b@eegreoatlon ‘School
Administrator Poll,™ Nation's School, Vol. 81, May,

1968.

Peﬁfield K. T"Northern Urban Community's Attitude Toward

Ra01al Imba}anceq in Schools and Classrooms, " School
Review. Vol. 74, Wlnter 1959,

Prichard, P. N. "Effects of Desegregation on Student

Success in the Chapel Hill City School," Integrated
Education, Vol. 7, November, 1969.




70

"Public School Segregation and Intég;ation in the North,"
The Journal of Intergroup Relations, 1963. ‘

‘Rousseve; R. J. "Social Hypocrisy and the Promises of -

Integrated Education,'" Integrated Education, Vol. 7,.
- November, 1589.. '

United States of America V. School District 151 of Cook
County, Illinois, 1969. :
Webester, S. W. "Comparative Study of Selected Perception
~and Feeling of Negro Adolescents," Journal of Negro
Education, Vol. 35, Winter, 19686.

Williams,yL. "Scholastic Attitude of Southern Negro
Students,” Journal of Negro Education, Vol. 37,

- Winter, 1869.




	copier@uillinois.edu_20100617_232341
	copier@uillinois.edu_20100617_232657
	copier@uillinois.edu_20100617_232955
	copier@uillinois.edu_20100617_233225
	copier@uillinois.edu_20100617_233437
	copier@uillinois.edu_20100617_233657
	copier@uillinois.edu_20100617_233950

